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HADLOW SCHOOL CHARTER 2012 - 2014

Hadlow School was founded in 1929 as a privately owned, primary boys’ school in the English preparatory school tradition.  It was purchased in 1954 by the St Matthew’s Trust Board (now the Trinity Schools’ Trust Board) which has maintained the school’s association with the Church of the Province of New Zealand (Anglican).  Hadlow provides a structured and traditional education based on the Anglican interpretation of the Christian faith.

Hadlow is now one of three schools under the proprietorship of the Trinity School’s Trust Board, the others being Rathkeale College for Boys and St Matthew’s Collegiate School for Girls.  The Trinity Schools’ Trust Board, as proprietor of Hadlow, is responsible for most of the school property and for the preservation and development of the Special Character of the school.

The Special Character of Hadlow School is defined in Schedule 4, Clause 17 of the Integration Deed of Agreement between the Crown and the Trinity Schools’ Trust Board, dated 22 December 1998.  Integral to this Special Character is the development of each child as a whole being, focusing on the development of the spiritual, academic, cultural and physical dimension of each child.  An essential element of Hadlow School’s Special Character is the reinforcement of a strong, positive moral code based on Christian standards and values.

MISSION

To foster learning by educating for excellence through academic, physical, cultural, and spiritual challenges in a caring and safe environment.

The Hadlow School Board of Trustees will ensure that every child at Hadlow School receives an education which fulfils our aim to educate for excellence in each of the spiritual, academic, cultural and physical dimensions.  Education of Hadlow pupils will be based upon the Anglican interpretation of the Christian faith in accordance with the Special Character of the School pursuant to the Integration Agreement.  
The National Education Goals and the National Administration Guidelines will be complied with, and form part of this charter.
VISION

A Hadlow learner will be literate, self-managing, self-motivated, confident, respectful, and responsible.

VALUES

At Hadlow we value:

· committed learners

· passionate teachers

· innovation and inquiry

· respect, friendliness and truthfulness

· structure to the day

· specialist curriculum delivery

STRATEGIC PRIORITIES 2012 – 2014

1.
To identify, preserve and celebrate the values and special character of the school.

2.
To develop and implement systems and programmes to improve pupil achievement, with emphasis on numeracy and literacy.

3.
To ensure all pupils are provided with a variety of opportunities to enable them to become self-managing learners.

4.
To develop, implement and review a school-wide programme for sport development.

5.
To ensure all staff maintain a high quality of teaching practice and build sound parent-teacher relationships.

TREATY OBLIGATIONS/CULTURAL DIVERSITY

The Hadlow Board of Trustees will promote and foster tolerance and understanding of the many different cultures and their values at the school.  The school is predominantly European in its pupil demographics with less than ten percent acknowledging a different cultural affiliation.  Maori and Asian children would make up this group.  The school will consciously develop policies and protocols to acknowledge New Zealand’s cultural diversity and, in particular, the unique position of Maori as the tangata whenua.   Hadlow School acknowledges the principles of the Treaty of Waitangi.  All pupils will have the opportunity to acquire knowledge of Te Reo Maori and Tikanga Maori.

PARTNERSHIPS

The Hadlow Board of Trustees acknowledges that learning is enhanced if a partnership is established between the school and its community.  To encourage and enhance that partnership, the school will consult effectively with the school community on an on-going basis, recognising that all people in the school community contribute to the values and traditions and heritage of Hadlow School.

The Hadlow Board of Trustees will work constructively and cooperatively with the Trinity Schools’ Trust Board as proprietor, pursuant to the Integration Agreement and the obligations created by that agreement, particularly in relation to the Special Character of Hadlow as one of the Trinity Schools.  The Hadlow Board (and its trustees) as one of its functions will act as agent for the Trinity Schools’ Trust Board as and when required or as and when is appropriate, in order to fulfil the responsibilities or obligations created by the Integration Agreement or by Statute or accepted by the Hadlow Board of Trustees pursuant to a decision/resolution of the Hadlow Board.
SPECIAL CHARACTER STATEMENT

Hadlow is an Anglican, coeducational, full primary day school offering programmes of worship, religious studies, a strong moral code, and providing a well-rounded education promoting excellence through academic, cultural, sporting and spiritual pursuits in which all pupils and teaching staff are expected to participate fully.

Hadlow School is the junior school of the Trinity Schools, a family of schools offering education from preschool to Year 13.

By the Trust Deed of 1921 of the St Matthew’s Schools’ Trust Board (now TSTB), the Proprietor holds property to establish and maintain schools in connection with the Church of the Province of New Zealand (Anglican).  In this regard Hadlow Preparatory School was purchased by the St Matthew’s Schools’ Trust Board as one of its family of schools.

Key Understandings:

1.
Although Anglican, Hadlow welcomes pupils into its environment from all cultures, religions and faiths who will undertake to uphold the Special Character of the school.

2.
The moral code of conduct upheld at Hadlow is based on Christian standards and values, and those of the Virtues Project.

3.
All pupils are expected to fully participate in the extra-curricular programmes provided at the school.

4.
When parents enrol their children at Hadlow they are accepting the condition that their children will participate in the programmes that make up the school’s Special Character.
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Annual Report:  Analysis of Variance of the 2011 School Year

Literacy Goal

Maintain a daily, explicit teaching and learning programme in writing at all levels across the school to facilitate the progress and development of writing achievement for all pupils, to reduce the percentage currently not reaching the standard to less than 10% and raise the percentage level achieving above the standard to at least 35%.

The literacy goal was determined as a result of the school’s national standard performance profile for 2010.  Compared to reading and numeracy performance school-wide, writing had the highest percentage achieving only below the standard (23%) and the smallest percentage represented at above the standard (25%).  Reading was almost double that figure.  Excluding the Y8 performance, the two largest groups under-achieving were the eight children who did not make the standard in Y1, and the seven children who did not reach the standard in Y5 in 2010.

The school determined that writing would be included as a school-wide developmental appraisal goal for all teachers to focus on raising the overall level above the standard and reducing the number of children not achieving the standard, and to provide collegial support for all.  The protocols put in place were:

· an expectation of a daily, explicit group skills and/or class writing programme operating;

· specific learning intentions to be displayed and discussed in the modelling books;

· the sharing of samples of the genre and/or features being taught within syndicates;

· reflection evident through the teacher planning and the learner progress;

· providing authentic and meaningful contexts for writing that are relevant to the learners.

The teachers reflected on these protocols as part of the staff appraisal review during the year and initially a number identified the need to consolidate their writing programme with feed-forwards and reflections against the children’s goals.  Goal setting tended to be class-wide initially but later in the year teachers had modified this to group learning goals and individual goals written in the children’s writing book to ensure there was an explicit focus and reflection.  There was also strong reflection from a number of staff that writing not only needed to be integrated or aligned more with reading, but also with the inquiry topic to ensure that writing was across the curriculum, and that contexts for writing were authentic.  The place of the long-term plan with the specific genre teaching stipulated was identified as a barrier to writing as the children needed to maintain different genre throughout the year to consolidate their practice and progress.  The introduction of a more flexible, child directed learning programme at some levels fostered greater authentic writing opportunities as did the implementation of the Ultranet to share written work and seek peer feed-back.  The children had an immediate audience and this provided greater purpose for their writing.  In the junior classes this was also addressed by providing time for children to publish or share their stories orally, regularly.  Learning support staff were also utilised more effectively to support the writing programmes.  

	NATIONAL STANDARDS:  WRITING 2011

	
	Well Below
	Below
	At
	Above

	
	M
	F
	M
	F
	M
	F
	M
	F

	Y8
	0
	0
	5
	0
	14
	3
	1
	0

	
	0
	0
	25
	0
	70
	100
	5
	0

	
	0
	22
	74
	4

	Y7
	0
	0
	1
	0
	16
	6
	0
	1

	
	0
	0
	6
	0
	94
	86
	0
	14

	
	0
	4
	92
	4

	Y6
	0
	0
	2
	0
	9
	4
	1
	9

	
	0
	0
	17
	0
	75
	31
	8
	69

	
	0
	8
	52
	40

	Y5
	0
	0
	8
	2
	5
	5
	2
	3

	
	0
	0
	53
	20
	33
	50
	14
	30

	
	0
	40
	40
	20

	Y4
	0
	0
	4
	2
	4
	11
	1
	3

	
	0
	0
	45
	12
	45
	69
	10
	19

	
	0
	24
	60
	16

	After 3
	0
	0
	0
	0
	6
	2
	3
	4

	
	0
	0
	0
	0
	67
	33
	33
	67

	
	0
	0
	53
	47

	After 2
	0
	0
	5
	0
	5
	12
	2
	5

	
	0
	0
	42
	0
	42
	71
	16
	29

	
	
	17
	59
	24

	After 1
	0
	0
	3
	5
	4
	7
	0
	0

	
	0
	0
	43
	42
	57
	58
	0
	0

	
	0
	42
	58
	0

	TOTAL
	0
	0
	28
	8
	63
	50
	10
	25

	
	0
	0
	28
	10
	62
	60
	10
	30

	
	0
	20
	60
	20


The national standards’ data was collected and collated, identifying the number and percentage at each class level, by gender, and the school overall.  The targets specifically to reduce the percentage working below the standard and to increase the percentage of those achieving above the standard to 35% were not reached. The only year levels which did address the first target were Y7 (4% below), Y6 (8% below), and the after three years at school group (0%).  The overall average across the school was affected adversely by the high percentage of children who did not reach the standard in Y5 (40%) and the after one year at school cohort group (42%).
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The two graphs above show the comparison of performance of 2010 and 2011.  Both graphs show the slightly improved percentage at the ‘below’ level (2010 – 23%; 2011 – 20%), and the reduction at the ‘above level (2010 – 25%; 2011 – 20%).

Reference to the 2010 national standards writing results highlights a potential anomaly at the Y1 and Y5 cohort group levels because these two year-groups have had significantly higher numbers not achieving the standard in writing for the last two years.  29% of the Y5 group in 2010 were achieving below the standard while the Y1 class of 2010 had 40% not achieving the standard and this year 42%.  The cohort group at the Y1 level has changed slightly with the change to after one year at school.  Compounding this is the data collected for these two 2010 groups this year.  The 2010 Y5 class as the 2011 Y6 class had reduced the 29% achieving below the standard in writing to only 8% this year.  Likewise the 2010 Y1 class’s 40% below the standard was reduced to 17% at the after two years at school milestone.

It will be interesting to maintain this longitudinal study to establish whether there is a deficit model perpetuated.  It will also be important to review the writing programme at these two levels to ensure that it is addressing the needs of the age-groups, and also to provide teacher professional learning development to ensure the overall teacher judgement moderation is valid and reliable.

Target Groups

· 2011 Y2 – 40% of the class did not reach the standard in writing in2010. 


Target:  to raise the level of writing performance to have the target group all 
writing at the standard

	
	Y0
	Y1
	Y2

	
	-
	1B
	1A

	
	-
	1B
	1A

	
	0
	1B
	1P

	
	1i
	1B
	1A

	
	-
	1B
	1P

	
	-
	1B
	1P

	
	-
	1B
	1A


The group in the Y2 class was identified as not having reached the national standard in writing in 2010.  The group was made up of four girls and four boys, one of whom left the school at the end of Term 2 of this year.  The table at right details the writing assessment from that start of school for each of the pupils.  All of the cohort group were assessed at the basic level at the end of Y1 and all have progressed one or two stages within the curriculum level as proficient or advanced.  The overall teacher judgement after one or two years at school confirmed that only the two of the girls achieved at the standard at the end of 2011.  Two of the girls also were assessed after one year at school below the standard and the three remaining boys were also assessed below the standard after two years at school.  The original cohort group of eight represented 40% of the class; this reduced to 35%, and then the class grew to twenty-three which meant the cohort group as a percentage of the class reduced to 30%.  With the two girls achieving the standard (28% of the cohort group) 22% of the class did not reach the standard at the end of two years at school.  This figure does not align to the national standard percentage of 17% because two of the girls are still to complete their after two years at school milestone assessment. 

The children received specialist intervention for a concerted time at the beginning of this year, primarily for reading, to boost their literacy skills.  This same intervention process, primarily for reading support, has been in place since the children started school.  One of the cohort group also started school with limited English as her family spoke a foreign language at time.  This lack of English disadvantaged her initially but she is now much more confident speaking English.  Another one of the girls and the three boys were identified by their teacher as being reluctant writers, slow to begin their writing and unable to concentrate on their writing for long periods of time.  With teacher scaffolding and a writing framework or structure to follow, the children displayed growing confidence and willingness to write but were still not able to reach the standard.  Surface features such as correctly forming letters and making approximations for spelling were still an issue for many of the children in this group.  The teacher also identified that two of the group have made considerable progress.

The Y1 & Y2 class also have a teacher-support person who is employed four mornings a week to provide learning support for identified groups of children to ensure that they receive the necessary maintenance and consolidation of learning. 

Of the total group, four completed two years at school this year while two have yet to reach that milestone anniversary and completed one year at school (when their assessment was made) in February of this year.  Both of these girls’ school entry assessment performance is graphed below.  The girls scored from a stanine 1 to stanine 3 at the first assessment, after six weeks at school, progressing to stanines between 3 and 6 after six months, and from stanine 4 to 6 after one year at school.   
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A similar pattern is evident with the others in the cohort group who have already completed two years at school, although the weeks at school do range from seventy-eight to one hundred and eleven. The SEA assessment at six years is as follows:

	
	weeks at school
	letter identification
	word test
	writing vocabulary
	dictation
	concepts about print

	
	79
	6
	5
	4
	6
	5

	
	78
	6
	5
	4
	4
	5

	
	93
	5
	5
	4
	6
	7

	
	111
	6
	5
	3
	6
	5

	
	80
	no data provided by previous school

	
	80
	6
	5
	6
	9
	7

	
	80
	6
	5
	4
	9
	7


It is possibly significant that the writing vocabulary stanine tends to be the lowest across the cohort group.  Those of the cohort group who did not reach the standard will need to be closely monitored in 2012 to ensure their progress can be accelerated to ensure they reach the standard, or that appropriate support mechanisms are put in place to address any particular learning needs.

· 2011 Y6 – 29% of the class which was made up of 42% of the boy cohort group did not reach the standard in writing in 2010.


Target:  to raise the level of writing performance to have the target group 
writing at the standard.

The target group was made up of two girls and five boys, one of whom is Pacifica.  The writing assessment profile of the cohort group is tabled below.  This shows progress each year but with the children only achieving the appropriate curriculum level at the lowest level each second year.  The whole of the group was assessed at curriculum level 2iii for writing at the end of 2010 and five of the group (71%) have moved two stages to be at the advanced stage of curriculum level 3.  Two of the group remain below the national standard having achieved only at the basic stage of curriculum level 3.

	
	Gender
	Y1
	Y2
	Y3
	Y4
	Y5
	Y6

	
	M
	1i
	1ii
	1iii
	2i
	2iii
	3A

	
	F
	-
	-
	2i
	2i
	2iii
	3A

	
	M
	-
	1i
	1iii
	2i
	2iii
	3A

	
	M
	-
	1ii
	1iii
	2i
	2iii
	3A

	
	F
	1i
	1ii
	2i
	2ii
	2iii
	3A

	
	M
	-
	-
	-
	1iii
	2iii
	3B

	
	M
	-
	-
	-
	-
	2iii
	3B


The teacher maintained his focus on this group of children but they were included within the classroom programme to ensure there was an inclusive approach.  For all activities they were a part of the initial introduction and lead-up stages when discussing and modelling different genre, writing structure, deeper features etc.  The target children were then mentored by more proficient writers to foster peer tutoring and assessment.  The pairing up mentoring would rotate every two weeks and the children benefited from both the peer support and the variety of interactions they received.  This process promoted discussion, dialogue and creativity, and allowed the children to express themselves without fear of ridicule or a feeling of inadequacy.  The children would collaborate with their writing, sharing ideas and the editing process.  The teacher also scaffolded the children individually and in small group situations, providing explicit instruction and modelling.  The teacher-support person was also utilised as another resource for the cohort group.

A key component that contributed to the success of the writing programme was to review and revisit different forms of writing more regularly rather than having an extended focus on one particular genre.  This meant the children became more proficient across different writing styles and were able to write using these, across the curriculum rather than isolating their writing skills and knowledge to the designated daily writing time.  The children were also able to self-manage within the morning classroom programme and had the opportunity to write for extended periods if they felt the motivation to do so.  The modelling by the more proficient writers was observed by the cohort group, and emulated by them in time.  The children shared their work with their peers, received constructive feed-back and built on the suggestions made.  To address the surface-feature issues, a spelling and word-study programme was put in place to develop the confidence of the target cohort group. 
 Their spelling words were sourced from their own spelling mistakes in their writing.   

The interventions put in place have resulted in the cohort group from last year being reduced from 29% of the class to only 8% of the class.  Close monitoring will continue in 2012.

Numeracy Goal

Maintain the daily, explicit teaching and learning using the Numeracy Project Framework to increase the overall level of attainment to have 40% of the roll achieving above the national standard and reduce the percentage of those not achieving the standard to less than 10%.

Although the target groups were restricted to a group in Y2 and Y3, in order to ensure the embedding and sustainability of the NUMP programme, the numeracy goal was included as a school-wide, staff developmental appraisal goal.  In order to review the progress against the goal, protocols and success criteria were put in place:
· a daily, explicit numeracy programme operates school-wide;

· monitoring of progress is evident in the weekly planning and informs teachers decisions regarding instructional group make-up;

· a maintenance programme, incorporating basic facts, is in operation;

· regular assessment is completed as detailed in the numeracy long term plan.

The school’s national standards data was collected at the end of the year and was compared to the NUMP profile expectations.
	NATIONAL STANDARDS:  NUMERACY 2011

	
	Well Below
	Below
	At
	Above

	
	M
	F
	M
	F
	M
	F
	M
	F

	Y8
	0
	0
	6
	3
	9
	0
	5
	0

	
	0
	0
	30
	100
	45
	0
	25
	0

	
	0
	39
	39
	22

	Y7
	0
	0
	3
	1
	9
	5
	5
	1

	
	0
	0
	18
	14
	53
	82
	29
	14

	
	0
	17
	58
	25

	Y6
	0
	0
	1
	1
	4
	9
	7
	3

	
	0
	0
	8
	8
	33
	69
	59
	23

	
	0
	8
	52
	40

	Y5
	1
	0
	3
	2
	5
	7
	6
	1

	
	7
	0
	20
	20
	33
	70
	40
	10

	
	4
	20
	48
	28

	Y4
	0
	0
	1
	3
	5
	7
	3
	6

	
	0
	0
	11
	18
	56
	44
	33
	38

	
	0
	16
	48
	36

	After 3
	0
	0
	0
	2
	1
	2
	8
	2

	
	0
	0
	0
	33
	11
	34
	89
	33

	
	0
	13
	20
	67

	After 2
	0
	0
	2
	4
	4
	12
	6
	1

	
	0
	0
	17
	24
	33
	71
	50
	5

	
	0
	21
	55
	24

	After 1
	0
	0
	1
	3
	6
	9
	0
	0

	
	0
	0
	14
	25
	86
	75
	0
	0

	
	0
	21
	79
	0

	TOTAL
	1
	0
	17
	19
	43
	51
	40
	14

	
	1
	0
	17
	22
	42
	61
	40
	14

	
	0.5
	19
	51
	30


The school profile highlights that 81% of the school achieved at or above the standard, while 19% were below the standard and one pupil (0.5%) was well below the standard.  The goal had been to have 40% achieving above the standard and less than 10% achieving below the standard.  This was based on the 2010 summary which detailed 34% achieving above the standard and only 14% below the standard, which, at the time, made the target appear achievable.

The graphs below show the performance overall for 2010 and 2011.  The summary highlights a small increase (5.5%) at the lower level of achievement (below/well below) and a similar reduction (4%) at the above the standard level of achievement.  The goal of reducing the percentage achieving below the standard to 10% was exceeded significantly by the after one year at school and the after two years at school groups (21%), the Y5 class (20%) and the Y8 group (39%).  The average percentage for the remainder of the year groups is 13%.
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Closer scrutiny of the summary tables for 2010 and 2011 shows a similar trend occurring at the foundation level.  Last year the Y1 class had 30% below the standard and Y2 had 26% below the standard.  In 2011 the change was made to after one or two years at school, but the percentages not achieving were still at 21%.  Conversely, the Y4 class of 2010 had 18% below the standard, but this year the percentage has increased to 26% at the Y5 level.

Target Groups

· 2011 Y2 – group of four boys and two girls not achieving the standard at the end of 2010.  


Target:  to raise the level of achievement at least by two stages to ensure that 
the necessary progress is being made (level 3add/sub and level 2-3 in 
mult/div and prop/ratio).

The table below illustrates the progress made by the three boys (one has left the school) and two girls since the end of Y1.  In add/sub all the children raised their level by two stages, and three of the group by three stages.  The same positive change has been achieved in mult/div, and all but one of the group has also reached the goal in prop/ratio.  
	
	Gender
	Add/Sub

2010           2011
	Mult/Div

2010          2011
	Prop/Ratio

2010           2011

	
	F
	1
	4
	0
	4
	0
	4

	
	F
	1
	3
	0
	3
	0
	1

	
	M
	1
	3
	0
	3
	0
	2-4

	
	M
	1
	4
	0
	4
	0
	4

	
	M
	1
	4
	0
	4
	0
	4


Although a hundred percent of the group had met or bettered the goal in add/sub and mult/div, and 83% of the group had achieved the prop/ratio goal, four of the five in the cohort group (80%) did not achieve at the national standard for numeracy after two years at school.  The classroom teacher has advised that three of the cohort group however had achieved the standard by the end of the 2011 school year (60%).  This was achieved by an intensive small-group withdrawal programme by the deputy-principal in Term 1 where the focus was on number knowledge.  This was reinforced for the remainder of the year with two groups out of three receiving explicit knowledge and strategies instruction each day.  This was followed up with practice games and activities and on-line tutorial programmes to consolidate and reinforce the learning.  The teacher identified the intensive, focused teaching and learning times as the catalyst for the progress made. 

· 2011 Y3 – a group of six girls who did not achieve the standard at the end of the previous year.


Target:  to progress the group of girls to at least stage 3 (counting using 
imaging in add/sub & mult/div and equal sharing in prop/ratio.)

	
	Gender
	Add/Sub

2010        2011
	Mult/Div

2010          2011
	Prop/Ratio

2010         2011

	
	F
	3
	5
	4
	4
	2-4
	2-4

	
	F
	3
	5
	3
	5
	4
	4

	
	F
	3
	5
	3
	5
	2-4
	2-4

	
	F
	3
	5
	3
	5
	2-4
	2-4

	
	F
	3
	5
	3
	5
	2-4
	2-4

	
	F
	3
	5
	3
	5
	2-4
	2-4


The initial implementation of the national standards last year was done by reporting using at the end of Year 2 rather than after two years at school.  At that time the six girls were identified as not achieving the standard.  The significance of this was that the six girls constituted 67% of the girls in the class and signalled a potential issue which required closer analysis and addressing.

The alignment of assessment in numeracy has identified that to achieve the standard after two years at school the pupils need to be achieving at level 1 in the NZ Curriculum and at stage 4 (advanced counting – counting on, counting back, skip-counting, and simple group strategies) in the Number Framework.  The NUMP expectation at the end of Y2 (now at the end of two years at school) is that 56% will be at stage 4 with another 17% at stage 5.  There is also an expectation that 15% would still be at stage 3.  Last year there were 26% still at stage 3 and only 22% at stage 4, but 52% at stage 5.  The 26% equates to the cohort group of six.

The target needed to progress the girls to stage 4, not stage 3, because at the end of 2010 the whole cohort group had reached that stage in add/sub and mult/div, and stage 2-4 in prop/ratio, but had been identified as of concern.

The group was withdrawn daily in Term 1 for five weeks for explicit intervention to accelerate the progress required.  During the remaining three terms the group worked with the teacher or one to one for four days and on the fifth day they applied the concepts introduced with board-games or on-line activities on Mathletics.  The children were scaffolded through the learning and worked on small white boards collaboratively to build up their confidence in having a go.  There was also a strong bias towards the use of concrete objects and equipment to illustrate the strategy and process involved.  Parents were also involved by having the specific strategies and the number knowledge explained to them so they could support their children at home.

The six girls at the end of the year were assessed as having achieved at stage 5 in add/sub, an increase of two stages since the start of the year, and five out of the six (83%) made the same incremental progress in mult/div.  Using the national standards reporting regime, two of the girls were assessed at the after two years at school milestone, and the other four were assessed at the after three years’ milestone.  At their milestone dates four were still below the standard and two had progressed to be at the standard.

The end of year NUMP data for Year 3 now needs to be aligned to the standard.  To be at the standard the children after three years at school should be working at early level 2 of the NZ Curriculum which is aligned to early stage 5 (early additive) in the Number Framework.  At the milestone date for their written reports those girls who did not meet the standard but, using the overall teacher judgement, they have done so by the end of Year 3.  61% of the Y3 class were working at stage 5 in add/sub and mult/div compared to the expectation of 43%.  There were however 57% of the class still working at stage 2-4 at year end, compared to an expectation of only 27% in prop/ratio nationally.  It is acknowledged that stage 2-4 covers two curriculum levels, but none of the cohort group appears to have maintained any progress during the year.  This is an issue that needs to be investigated further by the classroom teacher and the school’s numeracy lead-teachers to determine whether there is insufficient focus on prop/ratio currently. 

Maori/Pacifica Goal

Maintain a close monitoring and scrutiny of those Maori and Pacifica pupils who are not meeting the standard in writing and numeracy.  

The school has a very small number of children who identify as Maori or Pacifica ethnicities.  In 2010 four identified as Maori and four as Pacifica.  Of the four Maori pupils, all met or exceeded the standard in reading, while one in Y1 was below the standard for writing and numeracy.  At the end of two years at school the pupil had achieved the national standard in reading and numeracy but was still below the standard (and part of the cohort group) in writing.

Of the four Pacifica pupils, all were at or above the standard for reading and numeracy at the end of 2010, but two (Y5&Y6) were below the standard in writing.  At the end of 2011, all the Pacifica pupils were at or above the standard in writing and numeracy, but one (Y6) was below the standard in reading.  
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National Standards Reporting 2011
The school implemented the national standards fully in 2011, providing written reports twice yearly in plain English, detailing the level of achievement in reading, writing, and numeracy, progress against the learning goals, the next learning goals, and what parents could do at home to support the learning.  After trialling a new report format the parents were consulted regarding their level of satisfaction with the amended reporting process, timetable, and report format.  81% were satisfied overall with the changes that had been made, but there was a strong call for a teacher’s general comment (90%) and a principal’s general comment (85%) to be included in the report.  These two recommendations were implemented in 2011.

A further change was made for the Y0 – Y2 (and some Y3 pupils) so rather than there being a mid-year and end-of-year report, the written reports would coincide with the six-monthly and annual anniversary milestones after one, two, and three years at school.  Parent-teacher interviews were conducted after the report had been received and both parties negotiated the next learning goals for the children.

From Y4 to Y8 it was decided to modify the existing reporting process by meeting with parents and the learners in Week 7 of the first term to report on base-line data from start-of-year assessments such as STAR, PAT, NUMP, and e-asTTle.  These reports provide a learning and achievement profile for each child.  This three-party discussion would discuss progress to date and establish the learning goals for the next two terms.  The documentation of the three-way interview would form the written report which would be distributed at the end of the first term.  A second, thirty-minute, three-way interview now occurs towards the end of Term 3 each year where the child, parents and teachers review the progress since the beginning of the year, identify any particular strengths or weaknesses, and establish the next learning steps for the remainder of the school year.  This discussion forms the documentation of the report, along with an indication of the level of achievement against the national standards at the end of the third term.  There is a further opportunity for parents to meet with the teachers at the end of the year to confirm the national standards’ performance.  
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Reading is identified as a strength in the school.  The pie-graph above documents the percentage, school-wide, who were achieving at the various levels for reading.  There were not any pupils achieving well below the standard, twenty-six pupils (14%) were below the standard, seventy-eight (42%) were achieving at the standard, and eighty-one (44%) were achieving above the standard.  That means that overall 86% of the school was achieving at or above the expectations.

	NATIONAL STANDARDS:  READING 2011

	
	Well Below
	Below
	At
	Above

	
	M
	F
	M
	F
	M
	F
	M
	F

	Y8
	0
	0
	2
	0
	15
	3
	3
	0

	
	0
	0
	10
	0
	75
	100
	15
	0

	
	0
	9
	78
	13

	Y7
	0
	0
	0
	1
	12
	4
	5
	2

	
	0
	0
	0
	14
	71
	57
	29
	29

	
	0
	4
	67
	29

	Y6
	0
	0
	3
	1
	4
	2
	5
	10

	
	0
	0
	25
	8
	33
	15
	42
	77

	
	0
	16
	24
	60

	Y5
	0
	0
	5
	3
	6
	3
	4
	4

	
	0
	0
	33
	30
	40
	30
	27
	40

	
	0
	32
	36
	32

	Y4
	0
	0
	1
	0
	5
	8
	3
	8

	
	0
	0
	11
	0
	56
	50
	33
	50

	
	0
	4
	52
	44

	After 3
	0
	0
	1
	0
	0
	0
	8
	6

	
	0
	0
	11
	0
	0
	0
	89
	100

	
	0
	7
	0
	93

	After 2
	0
	0
	3
	1
	4
	4
	5
	12

	
	0
	0
	25
	5
	33
	24
	42
	71

	
	
	13
	28
	59

	After 1
	0
	0
	3
	3
	2
	4
	2
	5

	
	0
	0
	42
	25
	29
	33
	29
	42

	
	0
	32
	32
	36

	TOTAL
	0
	0
	17
	10
	48
	28
	35
	47

	
	0
	0
	17
	11
	48
	34
	35
	55

	
	0
	14
	42
	44
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The girls tended to be more proficient at reading with forty-six (55%) of them achieving above the standard compared to thirty-five (35%) of the boys.  Conversely, boys tended to be over-represented at the below the standard level – almost twice the number of the boys (seventeen [17%]) were below the standard compared to only nine (11%) of the girls.  

93% of the after three years at school cohort group were achieving above the standard, while 60% of Y6 and 59% of the after two years at school cohort group were also achieving above the standard.  It is important to remember that the individual year groups (Y1-Y3) do not always align to the after one, two and three years at school groups so there is a subtle distortion.  The examples would be the Year 3 class of twenty-three not linking with the only fifteen after three years’ group and the Y2 class of twenty-three pupils having twenty-nine in the after two years at school group.  

The percentage of children achieving at or above the standard at each assessment level is detailed:

	Reading
	Percentage At or Above the Standard

	At the end of Year 8
	91%

	At the end of Year 7
	96%

	At the end of Year 6
	84%

	At the end of Year 5
	68%

	At the end of Year 4
	96%

	After three years at school
	93%

	After two years at school
	87%

	After one year at school
	68%
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An analysis of the year-groups with children below the standard shows one to four children represented at this level except for the Y5 class where there are eight children (32% of the class) identified, and six children (32%) after one year at school who have not yet attained the standard.  The after one year at school percentage is not dissimilar to the 2010 results although that was reported as Year 1, rather than after one year at school.  The number and percentage in 2010 were six children (four boys & two girls) which was 30% of the class.  It will be important to maintain longitudinal records to determine whether this will be an ongoing trend, and, if so, what strategies will need to be put in place to address it.
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The children who make up this cohort group have had the advantage of intensive literacy teaching and learning in a small class group initially as the Y0 class which has a maximum of 15 pupils generally.  The timetable is focused on early literacy and numeracy learning through an integrated, less compartmentalised programme.  90% of the time is with the classroom teacher with only two and a half hours allocated for other specialist curriculum areas such music, dance/drama, religious education, and physical education.  As the new entrant class the children initially follow individualised teaching and learning programmes in literacy.  Those children who enter the Y1 class after spending part of the previous year in Y0 also have specific intervention by the Y0 teacher who is non-teaching during the first term of each year.  This allows any identified learning issues to be addressed.

The school entry assessment at six weeks, six months, and after one year (the six-year net) shows the progress made by the cohort group at each milestone.  Initially, the achievement levels tend to be between stanine 1 and 4, but after six months the profile tends to more centred, and the six-year net profile shows most of the group achieving between stanine 5 and 9.  One or two are still only achieving at stanine 4 but this does not equate to 32% not achieving expectations.

[image: image14.emf]NAT STDS RDG 2010-2011

0

10

20

30

40

50

60

WB B AT AB

2010

2011

[image: image15.emf]LETTER IDENTIFICATION 6YN

0

1

2

3

4

5

6

7

8

9

1 2 3 4 5 6 7 8 9

6W

6M

6Y

  

[image: image16.emf]CONCEPTS ABOUT PRINT 6YN 2011

0

1

2

3

4

5

6

1 2 3 4 5 6 7 8 9

6W

6M

6Y


[image: image17.emf]DICTATION 6YN 2011

0

2

4

6

8

10

12

1 2 3 4 5 6 7 8 9

6W

6M

6Y


The Y5 profile is unexpected because as the 2010 Y4 class, there were only two children, both boys, identified as being below the standard (8% of the class).  This has increased exponentially to five boys and three girls and 32% of the class.  Only one of these children is new to the class since 2011 so there needs to be further investigation into the regression by this group.

The PAT and STAR assessment data profiles show a range of PAT reading comprehension and reading vocabulary stanines ranging from 3 to 8.  Those scoring a stanine 3 are clearly at risk, and for one there is a consistent pattern of scoring only a stanine 3 across both assessments.  The stanine 4 results would also be of concern because there is always the potential that they will regress unless specific intervention is initiated and maintained.  The one pupil who scored a stanine 8 in the PATs and stanine 7 in STAR, along with the four who have scored at stanine level 5 or 6 require further intervention to accelerate their progress.

	
	Gender
	PAT RC/RV
	STAR SOY/EOY

	
	
	2009
	2010
	2008
	2009
	2010

	
	F
	5/4
	4/3
	4
	6
	5
	5
	5
	6

	
	F
	-
	8/8
	-
	-
	-
	7
	7
	7

	
	M
	4/4
	3/3
	3
	4
	3
	3
	3
	3

	
	M
	4/5
	3/4
	3
	5
	3
	5
	4
	4

	
	M
	3/3
	4/3
	4
	4
	4
	4
	4
	3

	
	M
	5/5
	5/3
	6
	6
	6
	5
	5
	6

	
	M
	-
	4/3
	-
	-
	4
	5
	4
	5

	
	F
	3/3
	3/4
	4
	5
	4
	4
	4
	5


These two cohort groups will become target groups for 2011.

	Curric. Level
	READING 2011
	After 1 Yr
	After 2 Yrs
	After 3 Yrs
	End Y4
	End Y5
	End Y6
	End Y7
	End Y8
	

	5
	
	
	
	
	
	
	
	
	
	Above

	
	
	
	
	
	
	
	
	
	3
	

	4
	At the End of Y8
	
	
	
	
	
	
	7
	18
	At

	
	At the End of Y7
	
	
	
	
	
	15
	16
	2
	Below

	3
	At the End of Y6
	
	
	
	
	8
	6
	1
	
	Well Below

	
	At the End of Y5
	
	
	
	11
	9
	4
	
	
	

	2
	At the End of Y4
	
	
	14
	13
	8
	
	
	
	

	
	After 3 Years
	
	17
	
	1
	
	
	
	
	

	1
	After 2 Years
	7
	8
	1
	
	
	
	
	
	

	
	After 1 Year
	6
	4
	
	
	
	
	
	
	

	
	
	5
	
	
	
	
	
	
	
	

	

	
	
	7
	17
	14
	11
	8
	15
	7
	3
	82 (44%)

	
	
	6
	8
	0
	13
	9
	6
	16
	18
	76 (42%)

	
	
	6
	4
	1
	1
	8
	4
	1
	2
	27 (14%)

	
	
	
	
	
	
	
	
	
	
	


The school profile for 2011 is similar to 2010, as evidenced by the graphs below.  The obvious differences are the slightly larger representation below the standard (9% in 2010/14% in 2011) and the slightly smaller percentage above the standard (49% compared to 44%).  The number and percentage at the standard is the same for both years.
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The school has only two pupils who identify as Maori and of those, one was at the standard and one was above the standard.  Two further pupils identify as Pacifica, and one of these was achieving at the standard and one below the standard.  To convert this data to percentages tends to distort the picture somewhat as one pupil is 50% of the cohort group.

	NATIONAL STANDARDS:  WRITING 2011

	
	Well Below
	Below
	At
	Above

	
	M
	F
	M
	F
	M
	F
	M
	F

	Y8
	0
	0
	5
	0
	14
	3
	1
	0

	
	0
	0
	25
	0
	70
	100
	5
	0

	
	0
	22
	74
	4

	Y7
	0
	0
	1
	0
	16
	6
	0
	1

	
	0
	0
	6
	0
	94
	86
	0
	14

	
	0
	4
	92
	4

	Y6
	0
	0
	2
	0
	9
	4
	1
	9

	
	0
	0
	17
	0
	75
	31
	8
	69

	
	0
	8
	52
	40

	Y5
	0
	0
	8
	2
	5
	5
	2
	3

	
	0
	0
	53
	20
	33
	50
	14
	30

	
	0
	40
	40
	20

	Y4
	0
	0
	4
	2
	4
	11
	1
	3

	
	0
	0
	45
	12
	45
	69
	10
	19

	
	0
	24
	60
	16

	After 3
	0
	0
	0
	0
	6
	2
	3
	4

	
	0
	0
	0
	0
	67
	33
	33
	67

	
	0
	0
	53
	47

	After 2
	0
	0
	5
	0
	5
	12
	2
	5

	
	0
	0
	42
	0
	42
	71
	16
	29

	
	
	17
	59
	24

	After 1
	0
	0
	3
	5
	4
	7
	0
	0

	
	0
	0
	43
	42
	57
	58
	0
	0

	
	0
	42
	58
	0

	TOTAL
	0
	0
	28
	8
	63
	50
	10
	25

	
	0
	0
	28
	10
	62
	60
	10
	30

	
	0
	20
	60
	20
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The pie graph above identifies that school-wide 20% achieved below the standard, 60% achieved at the standard and a further 20% achieved above the national standard in writing.  There were no pupils who only achieved well below the standard.  This means 80% of the school were at or above the standard in 2011.  The profile is similar to 2010 although percentage achieving above the standard was 25% last year and only 52% achieving at the standard.  The comparison of those achieving at or above the writing standard is 77% in 2010 and 80% in 2011.  The school had set a literacy goal for 2011 to raise the percentage achieving above the level to 35% and reduce the level below the standard to 10%.  This was not achieved and needs to be reviewed to determine what aspects of the teaching and learning programme are effective and facilitate the required change.

The percentages achieving at or above the writing standard are tabled below.  The after three years at school group all achieved at or above the standard, while the Y7 class had all but one achieve at or above the standard, and Y6 had 23 out of 25 achieving at or above the standard.  Of greatest concern are the Y5 group where 40% (ten pupils) and the after one year at school group where 42% were achieving below the standard.  The results for 2010 followed a similar pattern for the then Year 1 group – eight children (40%) were below the standard.  The 2010 Y5 group however only had 29% achieving below the standard and the 2010 Y4 class, which is in essence the 2011 Y5 class, only had 16% (four children) achieving below the standard.  There is a 24% increase this year at the below the standard level. 

	Writing
	Percentage At or Above the Standard

	At the end of Year 8
	78%

	At the end of Year 7
	96%

	At the end of Year 6
	92%

	At the end of Year 5
	60%

	At the end of Year 4
	76%

	After three years at school
	100%

	After two years at school
	83%

	After one year at school
	58%
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The gender pattern for writing is similar to reading – the girls are better represented at the above the standard level (30% compared to 10% for the boys) and less represented at the below the standard level (10% compared to 28% for the boys).  The gender difference is not as marked at the at the standard level – 62% of the boys compared to 60% of the girls.
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The table below details the actual numbers above, at, or below the standard.  The most significant areas of concern are the ten pupils who did not meet the standard at the end of Y5, the six at the Y4 level who are achieving below the standard, and the eight who after one year at school have not met the standard.  The Y5 cohort group and the after one year at school group are also represented below the standard in reading and have been identified as target groups for 2012.  
These three groups will form target groups for 2012

The school has maintained a focus on writing at all levels and has stipulated that daily, explicit writing teaching would occur.  The lack of progress at some levels would indicate that the allocation of a daily programme is insufficient unless there is a specific, planned programme developed to identify the particular requirements of the children and addresses these in a sequential writing plan that is relevant to the individual and engages them in their own learning.  A further consideration is acknowledging the level of subjectivity that occurs in assessing writing through the moderation process.  Personal preferences of the teacher can influence the assessment level just as the bias between surface and deeper features can compromise some judgement.  Objective and consistent assessment through moderation must become a focus for teacher learning development with support from the school’s literacy lead-teachers. 

	Curric. Level
	WRITING 2011
	After 1 Yr
	After 2 Yrs
	After 3 Yrs
	End Y4
	End Y5
	End Y6
	End Y7
	End Y8
	

	5
	
	
	
	
	
	
	
	
	
	Above

	
	
	
	
	
	
	
	
	
	1
	

	4
	At the End of Y8
	
	
	
	
	
	
	1
	17
	At

	
	At the End of Y7
	
	
	
	
	
	10
	22
	5
	Below

	3
	At the End of Y6
	
	
	
	
	5
	13
	1
	
	Well Below

	
	At the End of Y5
	
	
	
	4
	10
	2
	
	
	

	2
	At the End of Y4
	
	
	7
	15
	10
	
	
	
	

	
	After 3 Years
	
	7
	8
	6
	
	
	
	
	

	1
	After 2 Years
	0
	17
	
	
	
	
	
	
	

	
	After 1 Year
	12
	5
	
	
	
	
	
	
	

	
	
	7
	
	
	
	
	
	
	
	

	

	
	
	0
	7
	7
	4
	5
	10
	1
	1
	35 (20%)

	
	
	12
	17
	8
	15
	10
	13
	22
	17
	114 (60%)

	
	
	7
	5
	0
	6
	10
	2
	1
	5
	36 (20%)
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Writing has been an area of concern for some time at the school.  The school was involved in school-wide and region-wide professional development in writing with support from Accent Learning specialist literacy advisers.  Continued professional development opportunities in writing have been made available since the three-year regional focus on writing to embed the strategies and sustain the writing at the school.  

The graph below does illustrate the position of writing at the school in relation to the national standards.  Writing has the largest percentage below the standard and a significantly smaller percentage achieving above the standard compared to reading and numeracy.
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For our Maori pupils, one is achieving above the standard while the other one is below the standard.  Both of the Pacifica pupils are writing at the standard.

	NATIONAL STANDARDS:  NUMERACY 2011

	
	Well Below
	Below
	At
	Above

	
	M
	F
	M
	F
	M
	F
	M
	F

	Y8
	0
	0
	6
	3
	9
	0
	5
	0

	
	0
	0
	30
	100
	45
	0
	25
	0

	
	0
	39
	39
	22

	Y7
	0
	0
	3
	1
	9
	5
	5
	1

	
	0
	0
	18
	14
	53
	82
	29
	14

	
	0
	17
	58
	25

	Y6
	0
	0
	1
	1
	4
	9
	7
	3

	
	0
	0
	8
	8
	33
	69
	59
	23

	
	0
	8
	52
	40

	Y5
	1
	0
	3
	2
	5
	7
	6
	1

	
	7
	0
	20
	20
	33
	70
	40
	10

	
	4
	20
	48
	28

	Y4
	0
	0
	1
	3
	5
	7
	3
	6

	
	0
	0
	11
	18
	56
	44
	33
	38

	
	0
	16
	48
	36

	After 3
	0
	0
	0
	2
	1
	2
	8
	2

	
	0
	0
	0
	33
	11
	34
	89
	33

	
	0
	13
	20
	67

	After 2
	0
	0
	2
	4
	4
	12
	6
	1

	
	0
	0
	17
	24
	33
	71
	50
	5

	
	0
	21
	55
	24

	After 1
	0
	0
	1
	3
	6
	9
	0
	0

	
	0
	0
	14
	25
	86
	75
	0
	0

	
	0
	21
	79
	0

	TOTAL
	1
	0
	17
	19
	43
	51
	40
	14

	
	1
	0
	17
	22
	42
	61
	40
	17

	
	0.5
	19
	51
	30
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81% of the school achieved at or above the national standard for numeracy in 2011 - 51% at the standard and 30% above the standard.  A further 19% were below the standard, and one pupil (0.5%) was well below the standard.  A total of one hundred and forty-eight pupils out of a cohort group of one hundred and eighty-five achieved or bettered the national standard for numeracy.

67% of the after three years at school group were achieving above the standard, and 40% of the Y6 class were also above the standard at the end of the year.  Conversely none of the after one year at school group achieved above the national standard, although 79% met the standard.

	Curric. Level
	NUMERACY 2011
	After 1 Yr
	After 2 Yrs
	After 3 Yrs
	End Y4
	End Y5
	End Y6
	End Y7
	End Y8
	

	5
	
	
	
	
	
	
	
	
	
	Above

	
	
	
	
	
	
	
	
	
	5
	

	4
	At the End of Y8
	
	
	
	
	
	
	6
	9
	At

	
	At the End of Y7
	
	
	
	
	
	10
	14
	9
	Below

	3
	At the End of Y6
	
	
	
	
	7
	13
	4
	
	Well Below

	
	At the End of Y5
	
	
	
	9
	12
	2
	
	
	

	2
	At the End of Y4
	
	
	10
	12
	5
	
	
	
	

	
	After 3 Years
	
	7
	3
	4
	1
	
	
	
	

	1
	After 2 Years
	0
	16
	2
	
	
	
	
	
	

	
	After 1 Year
	15
	6
	
	
	
	
	
	
	

	
	
	4
	0
	
	
	
	
	
	
	

	

	
	
	
	7
	10
	9
	7
	10
	6
	5
	54 (29%)

	
	
	15
	16
	3
	12
	12
	13
	14
	9
	94 (51%)

	
	
	4
	6
	2
	4
	5
	2
	4
	9
	36 (19.5%)

	
	
	
	
	
	
	1
	
	
	
	1 

(0.5%)


Gender performance in numeracy tends to favour the boys.  Of the 30% of the school who achieved above the standard, 40% were boys compared to only 17% of the girls.  The gender difference for those not achieving the standard is somewhat closer – 17% of the boys and 22% of the girls.
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Reference to the graph below highlights the higher percentages at different year groups of children below the standard.  39% of the Y8 class, 24% of the Y5 class, and 21% of the after one year and after two years at school groups.  
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The current Y8 group profile was unexpected as the profile as the Y7 class in 2010 had only 5% of the class below the standard, with 69% at and 26% above the standard.   The class’s PAT results in March however had highlighted one pupil at stanine 1 and a further five only scoring at stanine 4.  Analysing the PAT numeracy stanines of the pupils in Y7 last year & Y8 this year highlighted an improvement of stanine levels by 57% of the class while a further 29% maintained their 2010 stanine score.  Three of the cohort group (14%) however did regress by two stanine levels.   These three pupils did show a pattern of extremes of performance:

	
	2007
	2008
	2009
	2010
	2011

	
	3
	3
	5
	6
	4

	
	2
	2
	2
	3
	1

	
	7
	8
	5
	8
	6
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The NUMP add/sub results (at right below) did identify four pupils (17%) at risk of failure and a further nine (39%) of concern at the end of the year.  
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The other anomaly that existed was the EOY results as the Y7 class compared with the EOY Y8 class.  The end of year assessment for 2010 identified thirteen of the class achieving at stage 6 at the end of last year (curriculum level 3), and although this was 61% of the class, the national standards overall teacher judgement only showed four pupil (17% of the class) as being below the standard at that time.  Admittedly, only 35% and 22% of the class was only working at stage 6 in mult/div and prop/ratio respectively at that time, with 44% recorded at stage 8 (curriculum level 5) in mult/div and prop/ratio.  The NUMP data for the 2011 EOY assessment indicates that 58% of the class was still working only at stage 6 in add/sub, and 44% working at stage 6 in mult/div and 13% in prop/ratio.  This highlights the need for teachers to triangulate their assessment data with classroom observations and reflections to ensure the overall teacher judgement is accurate and valid.

	ADDN/SUBTN SOY/EOY 2011

	
	
	Y1
	Y2
	Y3
	Y4
	Y5
	Y6
	Y7
	Y8

	5
	8
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	4
	7
	
	
	
	
	
	
	
	
	1
	1
	2
	5
	5
	9
	8
	10

	3
	6
	
	
	
	
	
	9
	6
	9
	5
	6
	19
	18
	15
	14
	13
	8

	2
	5
	
	
	
	8
	10
	14
	17
	15
	16
	12
	4
	2
	2
	1
	3
	4

	
	4
	
	9
	1
	13
	7
	
	2
	1
	2
	5
	
	
	2
	
	
	1

	
	3
	
	2
	3
	2
	6
	
	
	
	
	1
	
	
	
	
	
	

	
	2
	9
	5
	10
	
	
	
	
	
	
	
	
	
	
	
	
	

	1
	1
	9
	4
	6
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	E
	2
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	At/Above
	9
	16
	1
	21
	17
	23
	23
	24
	22
	19
	21
	23
	20
	23
	8
	10

	Cause
	9
	4
	13
	2
	6
	
	2
	1
	2
	5
	4
	2
	2
	1
	13
	9

	At Risk
	2
	
	6
	
	
	
	
	
	
	1
	
	
	2
	
	3
	4
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A similar, apparent incongruity appears in the current Y5 national standard data.  One boy is identified as being well below the standard while a further three boys and one girl (24%) are assessed as being below the standard.  The national standards data for the previous year (as the Y4 class) had a profile of three boys and one girl being below the standard (18%).  The PAT results (below) show three pupils achieving a stanine 3 and a further eight achieving a stanine 4 at the start of the year.

By analysing the PAT and NUMP data for the last three years a profile of performance is established although the correlation between the PAT and NUMP assessments is compromised by the literacy requirements required to complete the PAT and the oral interview of the other.  The comparison of the PAT stanine with the NUMP stages achieved, illustrates this well.  Of the two girls and one boy who gained only a stanine 3 in the PAT,  two of them achieved at stage 6 in add/sub, mult/div and prop/ratio while the third person only achieved stage 5 in add/sub and prop/ratio.  The NUMP expectations and class’s performance in relation to these are tabled below.  The NUMP assessment has 72% of the class working at curriculum levels 3 & 4 in add/sub which would equate, generally, to being at or above expectations, 100% of the class working at stage 6 or above in mult/div which would also be an indication of the class achieving at or above expectations, and 72% being assessed at stages 3 -5 in prop/ratio which could also be classified as at or above expectations.  The PAT results highlight 56% achieving a stanine lower than six, which would also confirm that 44% of the class is achieving at least at, and above, the standard.  The norms-based assessment does mirror the overall teacher judgement, but it will be important to monitor this cohort group (the eleven listed below) as a target group for 2012.    

	Pupil
	Gender
	PAT MATHS STANINE
	NUMP:  A/S, M/D, P/R

	
	
	2009
	2010
	2011
	2009
	2010
	2011

	
	F
	3
	3
	3
	4,3,3
	5,5,4
	5,6,5

	
	M
	2
	-
	3
	3,3,3
	4,4,4
	6,6,6

	
	M
	3
	4
	4
	5,4,4
	5,5,4
	5,6,5

	
	M
	4
	4
	4
	4,4,4
	5,5,4
	5,6,5

	
	M
	5
	1
	4
	3,3,3
	4,4,4
	5,6,4

	
	M
	3
	6
	4
	5,5,5
	5,6,5
	6,6,5

	
	F
	3
	2
	4
	4,3,3
	5,5,4
	5,6,6

	
	M
	-
	-
	4
	-
	5,4,4
	5,6,5

	
	M
	3
	7
	4
	5,4,4
	5,5,7
	6,6,7

	
	F
	2
	4
	3
	4,4,3
	5,4,5
	6,6,6

	
	F
	4
	3
	4
	5,5,5
	5,5,5
	6,6,6


	YEAR FIVE EOY NUMP PROFILE

	Curriculum Level 1
	Level 2
	Level 3
	Level 4
	Level 5

	0  Em
	1  1-1
	2  CA
	3  CAI
	4  AC
	5  EA
	6AA
	7  AM
	8  AP

	0%
	0%
	0%
	1%
	10%
	39%
	32%
	16%
	3%

	
	
	
	
	4%
	20%
	48%
	24%
	4%

	
	
	
	
	
	
	76%
	16%
	8%

	
	
	
	
	4%
	24%
	36%
	32%
	4%


A further group requiring on-going monitoring and intervention is the cohort group of after one year at school which didn’t have anyone achieving above the standard for this stage, plus 21% achieving below the standard – 1 boy (14%) and three girls (25%).  The group of children is made up of two who have currently completed Y2, fourteen who had between two and eight months in the Y0 class the previous year and now completing Y1, and five who started in the Y1 class at the beginning of 2011 and have just completed one year at school or have a month until they reach that milestone.  Although all the children in the cohort group will have or have had their assessment after one year at school, it would be interesting to investigate how significant the change of teacher/teacher style/approach and the effect of the summer holiday-period have on the progress made by the individuals.  The two girls who were in the Y2 class, for example, were assessed against a class-group where some had completed two years at school as early as May of the same year.  The composite nature of the year-group and the extensive holiday period may compromise the progress made by individual children.  

Although this is the first year the school has collected achievement data for the after one year at school cohort group, comparison with 2010 Y1 data indicates a similar pattern of achievement.  30% of the class were identified as being below the standard in 2010, while a further 20% were achieving above the standard.  This comparison is obviously not valid as the length of time children may have spent at school until the end of Y1 could range from eleven months to sixteen months but it will be important to maintain a longitudinal record of performance to identify any structural or pedagogical issues that may need addressing.  The only norms based testing that is completed at this stage is the school entry assessment.

	Name
	Gender
	Add/Sub
	FWS
	BNWS
	Num ID
	Grouping & Place Value
	Basic Facts

	
	F
	1
	3
	1
	2
	0
	2
	0
	2
	0-1
	0-1
	0-1
	0-1

	
	F
	1
	1
	1
	2
	1
	2
	0
	3
	0-1
	2
	0-1
	0-1

	
	F
	1
	1
	2
	2
	1
	2
	1
	1
	1
	1
	1
	0-1

	
	M
	0
	0
	0
	0
	0
	0
	0
	0
	0-1
	0-1
	0-1
	0-1


The table above shows the stanine scores for the sub-sections of the test at the six-week and six month milestones.  All of the children scored at the lowest stanine levels (0 or 1) after six weeks at school which is indicative of the scores generally.  Of the remainder of the after one year at school group, 92% also scored initially at stanine 1 in add/sub, but after six weeks 77% of this group had improved by up to two stanine levels.  In FWS only 46% of the group scored at stanine 1 initially and all of them improved their stanine score after six months, 54% by two stanine levels.  46% also improved by two stanine points in the BNWS sub-test.  The area where there was least or any apparent progress was basic facts.  Only six out of the thirteen (46%) scored above 0-1, and that was only to stanine 1. 

The assessment after one year at school is the NUMP diagnostic interview which determines the strategy stage and the number knowledge the children display in the three operational domains.  The NUMP EOY expectations have 84% achieving at stages 2-4 in add/sub, mult/div, and prop/ratio at the end of Y1 but of the four above, three were not achieving above stage 1 in the three operational domains.

The after two years at school group which failed to meet the standard comprises four girls and two boys (21% of the cohort group).  Four of these pupils were part of the target groups for 2011 as a result of their lack of progress in 2010.  The chart below list their NUMP stage at the end of Y0 (2009) and Y1 (2010) and their after two years at school level of achievement in 2011.

	Name 
	Gender
	ADD/SUB
	MULT/DIV
	PROP/RATIO

	
	
	2009
	2010
	2011
	2009
	2010
	2011
	2009
	2010
	2011

	
	F
	2
	3
	5
	0
	3
	5
	0
	2-4
	2-4

	
	M
	0
	1
	3
	0
	0
	3
	0
	0
	2-4

	
	F
	2
	3
	5
	2-3
	3
	5
	1
	2-4
	2-4

	
	F
	1
	2
	4
	0
	0
	4
	0
	0
	4

	
	M
	2
	1
	4
	0
	0
	4
	0
	0
	4

	
	F
	-
	2
	4
	-
	0
	4
	-
	0
	1


Although there isn’t any definitive correlation between the NUMP expectations and the national standards one can predict that there may be a link with the at the end of Y2 percentages.  The expectation is that 74% of the class would be achieving at stage 4 or above at the end of Y2, and 94% would be achieving at these stages by the end of Y3.  Using this link that would be seventeen at the end of Y2 and twenty-one at the end of Y3 of the class.  This was the percentage attained using the end of Y2 expectations – 

of the six pupils above, five achieved stage 4 or above in add/sub and mult/div at the end of two years at school, but only two (33%) achieved the expectation in prop/ratio.  The overall teacher judgement which made the final decision on the individual children’s level of achievement would have included their performance across all the strands in mathematics.  This group requires to be monitored further to ensure that progress is accelerated and the children meet the expected standard.

The three identified cohort groups, the Y5, at the end of one year at school, and the at the end of two years at school will form target groups for 2012.

Of the two Maori and two Pacifica pupils who form the identified groups, one Maori is achieving at the standard while the second one is above the standard, and both Pacifica pupils are achieving above the standard. 


The comparison of the 2011 results with those of last year shows a similar pattern to the writing profile.  The number below the standard is fractionally higher this year while the number above the standard is lower by a similar percentage.  The percentage at the standard remains the same.

CONCLUSIONS

The school recorded 86% achieving at or above the standard in reading, 80% at or above the standard in writing, and 81% at or above the standard in numeracy in 2011.  This compared with 91% in reading, 77% in writing and 86% in numeracy in 2010.  Part of the differences in the results can be attributed to the changes in cohort groupings at the first three years at school – a change from at the end of Y1, Y2, Y3 to at the end of one, two, or three years at school, plus a more objective and evidence-based, overall teacher judgement as a result of ongoing collegial discussion, moderation, and professional support for teachers.  

The overall number below the standard increased by 5% in reading and numeracy but decreased by 4% in writing.  The percentage achieving above the standard decreased by a similar amount in all the areas assessed against the standards.

Girls, generally, are achieving better in literacy (reading & writing) and boys in numeracy.  The greatest disparity is in writing with almost 30% of the boys below the standard, compared to only 10% of the girls.  30% of the girls are achieving above the standard in writing compared to only 10% of the boys.  In numeracy the difference between the percentage of girls and boys below the standard is only 5% but 40% of the boys are achieving above the standard compared to only 17% of the girls.  In reading the gender difference below the standard is only 6% but girls out-perform the boys by a 20% margin.

One area for closer scrutiny and monitoring is the foundation learning stages to ensure that the new entrants are identified as early as possibly where they are unlikely to meet the standard.  This would include greater analysis of the school entry assessment data to identify any specific difficulties which need to be addressed, as well as reviewing the structure of the day, along with the literacy and numeracy teaching and learning programmes to ensure that daily explicit teaching and learning is engaging the learners and that their knowledge and application of concepts and skills is being transferred to new learning and being sustained.  Greater, specific use may need to be made of the learning-support positions in the Y1 & Y2 classes to ensure that teaching and learning is maximised and learning difficulties are identified and addressed.  A further initiative will be to utilise the reading specialist in providing specialist support and guidance.

Analysis of start of year assessment data (STAR, PAT, e-assTTle) must be used to inform decisions regarding teaching and learning programmes and for the identification of learning groups and the progression of their learning.  On-going assessments (reading running-records, snap-shots, e-assTTle, etc) must also be analysed and used to inform the teaching and learning requirements of the children.  Children identified as not making an appropriate rate of progress need to monitored closely and be referred to the special needs coordinator and/or the literacy or numeracy lead-teachers for further intervention and support.  Just knowing that someone is not meeting the targets is not enough – we need to know why, and what we can do to scaffold the learner to accelerate their progress.  

Seven pupils identified as not achieving the standard in 2011 and forming part of more than one target group last year will remain on the at risk list and form part of target groups for 2012.  These at risk children require further intervention to accelerate their progress.

More regular monitoring and reporting on progress of the specific target groups is required to ensure that they remain a conscious focus for the classroom teacher.  Regular updates of progress would provide a snapshot to determine whether the strategies implemented are having the desired effect or whether there has been any progress by the cohort group.  Reviewing the progress at the end of the year is too late to modify or adapt programmes of work to facilitate accelerated progress and lifting of achievement levels.

The moderation process for determining the level of achievement by the pupils needs to be scrutinised to ensure that there is a common understanding of the criteria to determine the level of achievement reached by the learners.  Teachers need to be able to justify their overall teacher judgement with reference to norms-based, standardised assessment results, anecdotal records and observations of  class-based work completed, and documentation of feed-back and feed-forward.  There may be a need for teacher peer-moderation to ensure that there is consistency with the assessment judgements.  This is especially important where apparent anomalies in longitudinal data exist.

Further professional development in understanding the national standards for staff, led by the school’s literacy and numeracy lead-teachers would facilitate a more consistent and shared understanding.  Teachers need to ensure that the teaching and learning programme is based on an inclusive classroom climate, focused planning, problem-centred activities, responsive lessons where new learning is linked to prior learning, and where high expectations are the norm.
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2012 Goals & Targets

Literacy Goals

Maintain a daily, skills-based literacy programme, integrating reading and writing to facilitate the expected and accelerated progress required to ensure that all pupils are achieving the national standard and are self-motivated to work at their potential level.

To reduce the percentage of pupils currently not reaching the reading and writing standard to 10%, and to increase the percentage achieving at or above the standard to 90%.

To reduce the percentage of boys currently not reaching the writing standard to only 15% and to increase the percentage of boys achieving above the writing standard to 20%.

To accelerate the progress of those children identified as not achieving the standard in reading and/or writing to have them working towards the expected level.

This will be achieved by:

· creating an inclusive classroom where pupils gain the confidence and ability to interact with the teacher, their peers and the learning tasks, and are able to achieve success; 

· providing a group-based, personalised, teaching and learning programme to meet the identified needs of all the children;

· closer scrutiny and analysis of norms-based assessment data to identify specific learning progressions and any barriers to learning for at-risk pupils;

· regular reviews of individual and group progress with the literacy lead-teacher(s) and/or literacy specialist teacher;

· providing the appropriate balance between the teaching of structural features such as punctuation and spelling and the opportunities for children to develop their creativity and risk-taking;

· ensuring literacy learning activities are child-centred, purposeful, sequential and relevant to the learner;

· having high expectations of the teaching & learning programme, teachers, and all learners;

· integrating reading and writing tasks across the curriculum;

· providing regular exposure to, and practise in, different genre in literacy; 

· reviewing the current timetable allocation and pedagogical practice to ensure that the pupil’s learning time is maximised and is effective; 

· identifying effective and successful literacy strategies for boys, and utilising these at all times;

· focused planning targeting concepts and processes to be taught;

·  planned, professional learning support for teachers in effective literacy teaching practices and on-going peer support from senior and/or specialist staff;

· focusing on meeting the needs of the reluctant male reader and writer;

· judicious and planned usage of learning-support personnel to ensure that they are effectively engaging the pupil in literacy learning;

· ensuring that all pupils are self-managing, focused, independent learners;

· maintenance of longitudinal achievement data of the specific target groups not yet meeting the standard to plot progress and identify trends and barriers to learning.

Reading Target Groups

· 2012 After two years at school cohort group:  32% of the group did not reach the standard after one year at school – three boys (42%) and three girls (25%).  The group will be made up of two girls in the Y3 class and one girl and three boys in the Y2 class.


Target:  to accelerate the progress of the learners to ensure that they are 
reading at the standard after two years at school. 

· 2012 Year 6 class:  32% of the class did not reach the standard at the end of Y5 in 2011 – five boys (33%) and three girls (30%).  Half of this cohort group failed to meet the standard in reading, writing or numeracy and a further three failed to reach the standard in two areas so it is a group of concern.


Target:  to have progressed the learners to have them achieving at one stanine 
level higher in PAT and STAR (above stanine 3 and 4) at year-end, and 
achieving at the standard for reading.

Writing Target Groups

· 2012 After two years at school cohort group:  42% of the group failed to reach the standard after one year at school – three boys (43%) and five girls (42%).  Of the particular group, four did not meet the standards in reading, writing or numeracy while a further two did not achieve the standard in two areas.


Target: to accelerate the progress of the learners to ensure that they are 
writing at the appropriate curriculum level at the proficient or advanced stage 
at the end of two years at school, and achieving at the standard. 

· 2012 Year 6 class:  40% of the class were achieving only below the standard at the end of 2011 – eight boys (53%) and two girls (20%). 


Target:  to have the group members writing at curriculum level 3 at the 
proficient or advanced stage by the end of Year 6.

Numeracy Goal

Maintain a daily, explicit teaching and learning numeracy programme where pupils are supported and challenged to improve their level of attainment and reach their potential.

To reduce the percentage of pupils currently not reaching the numeracy standard to less than 15%, and to increase the percentage achieving at or above the standard to 85%.

To reduce the percentage of girls represented at below the numeracy standard to 15% and increase the percentage to achieving above the standards to 30%.

To accelerate the progress of those children identified as not achieving the standard in numeracy to be at the expected stage by the end of the year or milestone.

This will be achieved by:

· creating an inclusive classroom climate that provides the pupils with the confidence and ability to discuss with others and to listen attentively;

· providing a sequential teaching and learning programme that builds on the pupils’  previous learning;

· using a variety of assessment tools, both formal and informal, to identify the specific needs of the learners and to inform changes to the teaching and learning programme; 

· constantly monitoring pupils’ thinking and to react by continually providing tasks, questions, scaffolding, and feed-back.

· ensuring all learning (concepts & processes) is linked to everyday, authentic contexts;

· providing concrete and interactive resources for pupils to manipulate to facilitate their understanding and application of concepts and processes;

· utilising on-line mentoring numeracy programmes and other on-line programmes as consolidation and extension activities;

· investigating cross-grouping within different year-groups to address different ability levels; 

· regularly reviewing progress of the target groups with the numeracy lead-teacher(s);

· intervention during Term One with the target groups to provide an accelerated remedial and consolidation programme;

· providing opportunities for teachers to participate in professional learning development facilitated by the numeracy lead-teachers or external providers.

Target Groups

· 2012 After two years at school cohort group:  21% of the group did not reach the standard after one year at school in 2011 – one boy (14%) and three girls (25%)


Target: to have reached stage 4 in the three operational domains and have 
achieved at the standard after two years at school.

· 2012 After three years at school cohort group:  21% of the group – two boys (17%) and four girls (24%) did not reach the standard after two years at school.

Target:  to have reached stage 5 in the three operational domains and have 
achieved at the standard after three years at school.

· 2012 Year 6 class:  24% of the class – one boy (4%) was well below the standard while three boys (20%) and two girls (20%) were below the standard at the end of Year 5 in 2011.

Target:  to be achieving at stage 6 in the three operational domains, and 
achieving at the standard by the end of Year 6.

	SELF REVIEW ANNUAL PLAN 2011

	TASK
	PERSONNEL
	TIME
	YES/NO

	NAG 1  CURRICULUM REQUIREMENTS & PUPIL ACHIEVEMENT

	Strategic Goal 3

To embed the NZ Curriculum principles into the school curriculum.
	Accent Learning Advisers
	End of Term 4
	The staff spent staff meetings during the year discussing each principle and how that principle would be incorporated into the school curriculum.  This has now been documented and incorporated into the school curriculum.  A further focus for 2012 is to ensure that there is reference to the principles in planning and programmes. 

	Strategic Goal 2

To continue with the implementation of the National Standards to ensure that the results inform the strategic decisions of the school.
	Principal & Senior Staff; Literacy & Numeracy Lead-Teachers
	End of T 4
	Changes were made to the reporting format and process.  Interviews became a three-way discussion and timing for the Y4-Y8 reports and interviews changed to the end of T1 and T3.  This allowed individual goals to be set for the first six months, and again for the last term of the year.  Reports and interviews for the first three years at school occur on the six-month and annual anniversary.

	To set goals and targets in literacy and numeracy to ensure there is progress for all groups in the school.
	All Teachers
	End of T 1
	The goals and targets were set as a result of analysis of the 2010EOY and 2011SOY data, against the national standards.  These were aligned to the school’s appraisal process.

	To implement three-way (pupil, parent, teacher) goal-setting interviews twice a year to ensure that children’s learning needs are at the core of literacy and numeracy teaching & learning programmes.
	All Teachers
	End of Trm 1
	Three-way, goal-setting interviews were trialled in March.  The 20 minute time-frame was identified as being too short and was extended to 30 minutes.  The response to the new format was very positive with an increased attendance rate by parents.  Those who were reluctant to attend were encouraged.  The reporting process will be continued, and modified after reviews next year.

	NAG 2  SELF REVIEW

	To review the school’s strategic plan in preparation of updating the school charter and strategic plan to address the requirements of National Standards and ERO recommendations.
	Principal, Board Chair, BOT
	End of Term 1
	The school’s strategic plan was reviewed by the BOT and changes were made to the focus for 2011 with the strategic goals to better address the recommendations from the 2010 ERO review.  The original foci were modified and deferred for a further year, depending on other recommendations after review.

	To survey the school community regarding health education provisions at the school.
	Health Lead-Teacher
	End of Term 3
	The survey was deferred because it was felt more appropriate to incorporate the consultation as part of a wider curriculum review of Health & PE in 2012.

	Strategic Goal 4

To implement a strategic, school-wide programme for sport.


	BOT Sport Cttee

Sports Administrator
	End of Term 4
	The sport sub-committee produced version nine of the school’s strategic plan for sport development.  This followed extensive community consultation, the formation of a specific sub-committee, and on-going review.  The document now provides an overview of the sport programme and the process to be followed.

	To review all the school policies


	Legislation Committee
	End of Term 4
	All school policies were reviewed as part of the school’s review cycle.



	NAG 3  PERSONNEL

	To review all job descriptions, performance agreements, and individual employment agreements
	Principal
	End of Term 1
	All job descriptions and agreements were reviewed to better align them to what was happening in the classrooms.  Support staff contracts were reviewed.

	To complete daily classroom visits to observe numeracy & literacy teaching and learning.
	Principal
	End of each term.
	Visits to the classroom have been completed daily and now form a natural part of the school culture.  This provides an opportunity to witness the innovations in practice and to hear the pupil voice. 

	To complete teacher/classroom observations in specialist curriculum areas. 
	Principal


	End of Term 4
	Specialist classrooms have been included in the classroom visit programme.  This provided an excellent vehicle for providing feed back to the part-time teachers.

	To implement a teacher appraisal programme which incorporates the NZ Teacher Council teacher criteria. 
	Principal

Senior Staff
	End of Term 1
	The teacher appraisal programme is now aligned to the national standards and to the NZTC teacher criteria.  Teachers were required to identify a developmental appraisal goal for 2011.  The appraisal goals were reviewed at mid-year and at the end of the year with recommendations documented.  These will inform decisions for 2012. 

	NAG 4  PROPERTY & FINANCE

	To redecorate the walls of the boys’ and girls’ toilets in the hall area.
	Principal
	End of Term 2
	This was deferred and completed during the Christmas holiday period to allow sufficient time for the project to be finished.

	To asphalt between the classrooms and the junior adventure playground area. 
	Principal, Property Cttee
	End of Term 1
	The area was asphalted during the Term 1 holidays.  It has proved to have been a worthwhile area for wet-weather activities.

	To re-mark the pedestrian crossings and six-square lines in the quadrangle.
	Principal
	End of Term 4
	All the game-lines and the pedestrian crossing lines were marked.

	To replace the forms in the school hall.
	Principal
	End of Term 1


	The existing hall forms were replaced with individual-seat forms which proved to be much more practical & serviceable.

	To replace the current dining-room tables with a lighter, more appropriate model.
	Principal
	End of Term 1
	Dining-Room tables were replaced to create a much more aesthetic environment, and tables at a better height for the age-groups.

	To redecorate the walls and ceiling of the hall-stage area.
	Principal
	End of Term 2
	The walls of the hall-stage area were redecorated.  The ceiling was not deemed necessary to redecorate.

	To lay the 75th Jubilee pavers in the quadrangle.


	Principal
	End of Term 4
	To be completed in the Christmas holiday period, once the garden area has been cleared. 

	To resurface the asphalt surface of the tennis volley-board area.
	Principal
	End of Term 1
	This was deferred as strategically a better option would be to provide an all-weather, Astroturf surface on this site. 

	To replace part of the existing roof on the homestead building.


	Principal
	End of Term 4
	Scheduled to be completed during the Christmas holiday period.  This will also form part of the refurbishment of the building to ensure it is earthquake-proof.

	To replace the damaged part of the hall floor and carry out any preventative measures. 
	Principal, Property Cttee
	End of Term 3
	The repairs to the hall floor were completed during Term 1 as this was deemed an OSH issue.  

	NAG 5  HEALTH & SAFETY

	To review the school’s emergency, safety, and pandemic plans.
	Principal
	End of Term 1
	All emergency, safety, and pandemic plans were reviewed.  A trial evacuation was completed each term.

	To ensure the monthly checks and annual inspection are completed to ensure that the school buildings have a current warrant of fitness.
	Principal

Premier Design
	End of each term 
	Completed each month.

	NAG 6  LEGISLATION

	To engage with the school community on the delivery of Health Education in the school.
	Principal, R Thorpe
	End of Term 3
	This was deferred until 2012 to be incorporated in a wider consultation process regarding the Health & PE CIP.

	SPECIAL CHARACTER

	Strategic Goal 1

To review the special character to incorporate biculturalism and multiculturalism. 
	Special Character committee; DRS, staff
	End of Term 4
	The school’s special character statement was reviewed to ensure that biculturalism and multiculturalism were incorporated into it.  Te reo has become a much more visible aspect in the spiritual dimension at the school.

	To integrate te reo Maori into the school culture and across the school curriculum.
	All teachers
	End of Term 4
	Changes were made to the delivery model of te reo Maori in the school.  PD was provided for lead staff.  Teachers took on the responsibility for incorporating te reo into the classroom programme.  This became an appraisal goal for all staff and the feed-back from staff will inform decisions to be made for 2012.


STRATEGIC PLAN 2011 - 2014

MISSION:  To educate for excellence through academic, physical, cultural, and spiritual challenges in a caring and safe environment.

VISION:  A Hadlow pupil will be literate, self-managing, self-motivated, confident, respectful, and responsible.

	STRATEGIC FOCUS
	Goal 1

To identify, preserve & celebrate the values & special character of the school
	Goal 2

To develop & implement systems & programmes to improve pupil achievement, with emphasis on numeracy & literacy.
	Goal 3

To ensure all pupils are provided with a variety of opportunities to enable them to become self-motivated & self-managing learners.
	Goal 4

To develop, implement & review a school-wide programme for sport development.
	Goal 5

To ensure all staff maintain a high quality of teaching practice and build sound parent/teacher relationships

	2011 


	Acknowledging, reflecting and valuing all cultures of pupils in the school promoting biculturalism and multiculturalism.


	Review National Standards reporting

Review attainment card.

Identif of targets for National Standards.
	Embedding the NZ Curriculum principles in the school curriculum.

Investigate opportunities for staff to visit & observe at good-practice schools.
	Develop and implement a strategic programme for sport

Address recommendations from the review

Review and assess the strategic programme.
	Focus on positive pedagogical practice
Teaching as Inquiry

Incorporating the Teacher Criteria in the staff appraisal programme

Investigate opportunities for visits to other schools.

	2012 


	Embedding the Maori culture (te reo & te ao Māori) into the school curriculum and environment

te reo Māori action plan development
	Review National Standards testing & reporting
Review timetable for numeracy & literacy


	Pupil Engagement
Maintain the embedding of the NZ curriculum principles

Anti bullying programme implementation
	Review and assess the strategic programme.
	Teacher self review to inform teaching; identifying best practice pedagogy for effective teaching & learning



	2013


	Developing ways to enact more fully the special character of the school via the vision attributes – evaluating the attribute progress
	Reporting review Assessment review

Implement changes from timetable review to ensure a relevant curriculum is being delivered
	Anti bullying programme embedded in the school culture

Investigate opportunities for pupil voice to inform all school decisions
	Consolidate a school wide approach to sport.

	Review electronic environment for teaching & learning.

Electronic Reporting

E-Portfolios

	2014


	Review the spiritual programme, chapel programme, and religious connections to special character.
	Community consultation re reporting and interview process, and feed-back re innovative programmes to improve pupil achievement.
	Educating for the future to ensure learners are self-managing & self-motivated.
	Sport survey to evaluate community satisfaction with strategic direction of sport at the school.
	

	
	Community Consultation 2014 to inform the strategic direction of the school

	Goal 1:  To identify, preserve, and celebrate the values and special character of the school.

	Focus
	Reflecting the cultures of the pupils and incorporating te ao Maori
	Completed by / Comments
The Education Review Office completed an education review of the school in October 2010.  The review identified that although the school employed a specialist teacher for te reo Māori, te ao Māori was not an integral part of the school curriculum or the pupils’ daily experiences in the classroom.

The school acknowledged that te reo Māori, and te ao Māori were not visible and the decision was made by the board and staff to implement programmes and practices to integrate the language and culture into the school curriculum and the daily routines of the school.  Staff were all provided with individual copies of Te Aho Arataki Marau mo te Ako i Te Reo Māori, which were read and discussed at staff meetings.  The staff were also introduced to a number of on-line resources that could be utilised with their lap-tops and wide-screen televisions in the classrooms.  A key consideration was to be cognisant of the individual teachers’ level of confidence and expertise, and to scaffold them through what could have been a challenging time. 

Initially all staff accompanied their classes to the te reo Māori  lessons but the incumbent te reo Māori teacher resigned at the end of Term 1 to take up a full-time teaching position at another school, and as a result the teachers decided that a specialist teacher should not be employed, and that the classroom teachers would assume greater responsibility for the integration of the language and culture.  A formal appraisal goal, which included identified success criteria and teacher learning experiences, was negotiated and became the focus for the remainder of the year.  The principal and three classroom teachers participated in professional development led by Accent Learning as part of a cluster that included two other schools.  The knowledge and skills these people acquired were disseminated to other staff at syndicate meetings.   Te reo became much more visible in the classrooms and was an integral part of the spiritual education programme including our assemblies and chapel services, in music, art, dance & drama and physical education.  The teachers reviewed progress at the end of Term 2 and Term 4 and reflected on the progress that had been made in the classrooms.  A number were taking only tentative steps initially, with greetings, commands and basic vocabulary such as days and numbers, but others created interactive activities that engaged the children more effectively.  Teachers also acknowledged initially that time were an issue but later reflected that often the most difficult thing to teach is avoided!  It was disappointing to read that not all teachers had maintained the impetus during Term 3 & 4.  PD is planned for 2012 to address the lack of confidence in some teachers.  Different cultures are now better acknowledged in the school.  The saying of the karakia at the start of each day has also been significant.

	Target

Present Situation


	That biculturalism and multiculturalism are a visible component of the special character.

There is no integration of te reo Maori and te ao Maori in the school 
	

	Action


	· all staff aware of, and conversant with, Te Aho Arataki Marau mo te Ako iTe Reo Maori  of as a foundation resource, and as the document for professional development;

· incorporate to reo Maori in all aspects of the school curriculum and in the classroom programmes and protocols;

· teachers as learners accompanying their classes to te reo Maori classes and consolidating this learning within the classroom;

· incorporating te reo and Maori culture in inquiry, music, art, dance, PE, and RE;

· incorporating te reo Maori components in occasions – assemblies, chapel, etc;

· professional development programme for teachers in te reo Maori;

· develop an understanding of marae protocol;

· bilingual signage in the school;

· marae links/visits

· celebrating different cultures.
	

	Resources


	Accent Learning advisers to provide professional development programme Maori learning resources for teacher/pupil learning development.  Signage to accompany current signs in the school
	Budget:
Professional development was provided through an MOE initiative.

Resources were purchased using the existing te reo budget.

	Goal 2:  To develop and implement systems and programmes to improve pupil achievement, with emphasis on literacy & numeracy.

	Focus


	National Standards & other assessment reporting
	Completed by / Comments
The National Standards are now fully implemented, are a natural part of the school’s assessment and reporting programme, and inform decisions regarding teaching & learning priorities and targets.  The school wide assessment programme is aligned to the national standards’ reporting regime with the norms-based data being used to inform overall teacher judgement decisions.  The start-of-year assessment (SEA, PAT, STAR) provides the base-line data and identifies any particular learning needs across the school, while the end of the previous year data provides the same benchmarking for numeracy and writing, and junior reading (wedge-graphs).  This data is also used to compare individual performance at the end of the year to identify progress.

After an extensive trial period the staff resolved to modify the reporting timetable and structure, incorporating a longer, three-party pre-report discussion to report on progress and achievement, and to establish learning goals for the next reporting period.  The Y0-Y3 classes instigated a formal report and post-report discussion on the six month and annual anniversary dates.  The Y4-Y8 classes implemented reporting in Term 1 and Term 3.  The Term 1 interview provides an opportunity for teachers to report on the norms-based assessment performances and to identify the next learning steps with the learner and his/her parents.  This report provides the direction for the following two terms.  Towards the end of Term 3, the interview reviews progress against the Term 1 report and sets goals and targets for the remainder of the school year.  A further opportunity is available for parents at the end of the year to confirm any further progress.  The changes made to the reporting programme have been well received and endorsed by the parents.  The reporting is now much more specific and personalised to each child.  

Goal-setting has become much more specific to the individual and based on current achievement levels rather than being an aspirational, class-wide target.  This has been taught explicitly, especially in the Y5-Y8 classes, where the learners have assumed greater responsibility for their learning programme.  The attributes of self-management and self-motivation have been a strong focus for the staff this year.  Teaching and learning priorities are informed by the National Standards results.  

The attainment card, introduced prior to National Standards, was deemed superfluous as a result of the standards as all parts were incorporated in the new report fomat.

	Target

Present Situation


	To ensure that the National Standards are fully implemented to inform school priorities and to ensure accurate and timely reporting.

There is some disparity between National Standard achievement expectation and school-wide assessment achievement expectations. 


	

	Action


	· school-wide assessment is aligned to the requirements of the National Standards; 

· formalise reporting procedure to address the requirements of the National standards – for the first three years at school (Y0-Y2/3) reports and interviews at six-month and year-end milestone; for Y3-Y8 interviews and reports at the end of Term 1 and Term 3;

· parent, pupil, teacher interviews and goal-setting for individual learning needs;

· development of goal-setting strategies for all pupils;

· review of the attainment card to ensure it addresses the requirements of reporting protocols;

· formulate teaching and learning priorities and targets as a result of the National Standards data analysis.


	

	Resources


	MOE National Standards resources

MOE webinar  National Standards

Literacy and Numeracy Lead-Teacher PD Programme
	Budget:
The principal and board members completed a number of MOE webinars and STA workshops on the National Standards and reporting requirements which provided clarification on requirements.  The literacy and numeracy lead-teacher PD programmes provided valuable support for the staff.

	Goal 3:  To ensure all pupils are provided with a variety of opportunities to enable them to become self-motivated and self-managing.

	Focus


	Embedding the NZ Curriculum principles in the school curriculum – high expectations, Treaty of Waitangi, cultural diversity, inclusion, learning to learn, community engagement, coherence, and future focus.
	Completed by / Comments
The Education Review Office, as part of their review in October 2010, identified that the NZ Curriculum principles had not been fully embedded in the school curriculum and were not visible or promoted in the document.  The staff completed professional development, led by the senior management team, during the first half of the year.  the PD programme unpacked each principle through self-review questioning and sought responses as how each one might influence the teaching and learning programmes at the school.  

Initially, there was some resistance because some staff could not identify the relevance to their classroom programmes, and were unable to make the links between the abstract concept and the concrete examples, but as discussion and debate ensued, there was a growing acknowledgement and awareness that the principles did need to underpin all that is done at the school.  Those principles that were perceived to be integral to the teaching and learning programmes, and, by definition to pedagogical practice, were easier to develop because the links were more obvious or overt.  For example, all staff acknowledged the importance of including all learners (inclusion) and learning to learn (metacognition) because they were familiar and there had been significant PD in the past.  High expectations were interpreted differently by everyone because the interpretation was based on their current practice – there is also a perception that not everyone subscribes to the principle because it is reliant on an individual teacher’s own standards.  For some, the discussions sis result in changes to their classroom teaching and learning programmes and significant shifts were evident.  For others there was a token acceptance but the embedding of the principles will need to be maintained to ensure there is sustainability.

The school curriculum document was reviewed at the conclusion of the staff discussions and an overview and guidelines were included to ensure that teachers and the community reflected on the principles and how they should inform all that happens at the school.

The staff appraisal programme for 2012 will include a specific goal related to the embedding of the curriculum principles for all staff.

	Target

Present Situation


	To have the principles of the NZ Curriculum as the foundation of, and a visible and integral part of, the school curriculum.

The principles are incorporated through documentation but there are not any tangible links to the school curriculum – the principles are not explicitly promoted through the school curriculum.

 
	

	Action


	· school-wide professional development in the continued  implementation of the revised NZ curriculum;

· evaluation/review of the current situation regarding the inclusion of the principles in the school curriculum; 

· a focus on what the principles would look like in the school curriculum;

·  providing guiding documentation as to the implementation of the principles in the school curriculum, detailing progressions and expectations;

· ensuring that the pupils, staff, parents, and the wider community are aware of the principles of the NZ Curriculum;

· review of the school curriculum documentation to ensure that the principles underpin what is done at the school;
	

	Resources


	Accent Learning advisers delivering professional development programme.

NZ Curriculum and associated documentation.

Collegial, professional conversations
	Budget:
Accent Learning advisers provided the discussion templates but the professional development programme was led by the senior management team.  Syndicates also reinforced this work with further collegial talk and collaboration. 


	Goal 4:  To develop, implement and review a school-wide strategic programme for sports development. 

	Focus


	Implement a strategic programme for sport.
	Completed by / Comments
The board of trustees formed a sub-committee of board members and staff to progress the strategic programme for sport in the school.  This group reported to the board via the curriculum committee as sport was deemed to be an integral part of the school’s curriculum.  Further feed-back from parents, sport coaches, managers, teachers and the sport administrator provided clarification in the sport survey data and the initial strategic document, and by the end of 2011 the ninth version had been documented.  This now provides a living document which details the school’s expectations and the procedure to follow in different circumstances to ensure that all decisions are based on objective assessments.  It will continue to be developed and amended in 2012 to ensure that the aspirations of the community have been addressed. 

The teaching staff provided a valuable insight into the reality of what is achievable and what is aspirational.  The biggest issues raised included the difficulty with small numbers to create appropriate teams, the lack of qualified coaches, and the competitiveness of the teams.  The staff evaluated the recommendations of the sub-committee regarding the school-based activities such as swimming, athletics, cross-country, and tennis coaching and this evaluation informed the committee’s decisions.

The internal sports programme was reviewed and the decision was made to separate the internal programme from the competitive teams with separate practice times being established.  All school competitive teams now practise outside school teaching time.  The internal winter sport programme followed a fortnight rotation of five different codes, and a house-sport competition in these codes in the third term.  This proved to be very effective as it introduced children to new codes and taught them the skills before they applied these in games.  A further initiative is to introduce Ki o Rahi as part of this programme.

The school’s sport administrator, a part-time specialist position, has been critical in the implementation of a cohesive sport programme across the school.  A much broader sport experience was provided for more children this year.

	Target

Present Situation


	To have a fully operational, school-wide, strategic programme in place for sport development. 

There is a perception that sport is not accorded an appropriate level of priority and that this impacts on the level of performance in some codes.
	

	Action


	· analyse the sport-survey data and formulate recommendations;

· implement recommendations;

· staff to evaluate the sport sub-committee recommendations regarding school-wide, based activities – athletics, swimming, cross-country, and tennis coaching (PMI);

· improve the co-ordination systems and communication regarding sporting options at school;

· staff review the current internal sports programme to ensure it addresses the needs of the children;

· external, competitive teams practice times outside school hours;

· promote sport and involvement in sport as an integral part of a healthy life-style and as a valuable learning discipline;

· review to date the implementation of the strategic sport programme.
	

	Resources


	Sport Coaches

Sport Administrator

Sport Wairarapa
	Budget:


	Goal 5:  To ensure all staff maintain a high quality of teaching practice and build sound parent/teacher relationships.

	Focus


	Pedagogical practice and improvement
	Completed by / Comments
The Education Review Office identified that the teachers were highly reflective practitioners that work collaboratively to plan and evaluate their teaching.  They explore effective teaching practices and identify strategies to further improve outcomes for students.  Amongst the staff there is an acknowledgement that if you keep doing the same thing, you’ll get the same results, so if things are going well, you can improve on them, but if something isn’t working you need to make changes.  The priority this year was to ensure that learners were engaged in relevant, meaningful learning activities, and discussions centred on what the value was of particular work-sheets etc.  In the senior classes (Y7&8) this led to a review of the traditional teaching and learning programme and the decision to trial a flexible learning programme where the children assumed greater responsibility for their learning, self-motivation, and self-management.  The changes made to the teaching and learning programme at the Y7&8 levels proved to be more effective than the traditional teaching model, but the success of the programme was dependent on the effectiveness of the teacher.  The majority of the children and parents felt that the innovations were worthwhile and should be maintained.  The children and parents were surveyed at the end of the school year and the feed-back was analysed to inform changes to the programme for 2012.  

The community had resolved that the traditional effort card should be replaced by an attainment card which would identify where the child was at in relation to expectations for his/her peer group.  This was trialled prior to the introduction of National Standards, but once the school had implemented the new reporting regime to address the National Standards requirements, the attainment card become superfluous and unnecessary.  It was discontinued this year.

The issue format was utilised to promote objective discussions that involved full staff involvement.  These included changes to the athletics programme, the house structure, library protocols, the healthiness of school lunches, and the pupil leadership programme.   The daily visits to the classroom provided evidence of pedagogical practice in action, an assessment of the level of engagement of the children and the relevance of the learning taking place.  Feed-back was provided to the teachers after visits, but this now needs to be more consistent and regular.



	Target

Present Situation


	To ensure that teachers are reflective practitioners with a focus on best pedagogical practice.

There is a variation of quality of teaching practice evident in the school.
	

	Action


	· review the attainment card to ensure it addresses the requirements of reporting attainment;

· incorporate the NZ Teachers Council teacher criteria into the staff appraisal programme;

· develop appraisal goals from the teacher criteria as a basis of individual and school-wide staff development appraisal;

· continue the development of the staff and syndicate meetings as reflective practitioner forums;

· make greater use of the ‘issue’ format to ensure that reflection occurs before collegial, professional discussion is initiated;

· provide opportunities for teachers to observe colleagues in areas of required development, internally and externally;

· continued daily classroom visits with a focus on teacher-pupil engagement by the principal;

· specific feed-back is provided where a concern is identified.
	

	Resources


	
	Budget:
No budget required


	SELF REVIEW ANNUAL PLAN 2012

	TASK
	PERSONNEL
	TIME
	YES/NO

	NAG 1  CURRICULUM REQUIREMENTS

	Strategic Goal 1

To embed the Māori culture (te reo Māori and te ao Māori) in the school curriculum and classroom and school cultures and environments.
	Lead Teachers 

Teachers
	End of Term 4
	

	To develop and implement an action plan to incorporate te reo Māori me ona Tikanga into the school environment.
	Lead Teachers

Teachers
	End of Term 1
	

	Strategic Goal 2

To review National Standards assessment tools and OTJ process to ensure validity of assessment data
	Principal

Lead-Teachers

Teachers
	End of Term 4
	

	To set goals and targets in literacy and numeracy after analysis of school performance to ensure there is progress for all groups in the school.
	Principal & Senior Staff
	End of Term 1
	

	To review the school timetable structure, and time allocation for literacy and numeracy delivery. 
	Principal & Senior Staff

Teachers
	End of Term 2
	

	Strategic Goal 3

To embed the NZ Curriculum principles into the school curriculum to ensure that they inform decisions regarding teaching and learning programmes, and are sustained.
	Principal

Teachers
	End of Term 4
	

	To review the current level of pupil engagement at the school and investigate different teaching and learning practices to promote pupil engagement and achievement through self-motivation and self-management.
	Principal & Senior Staff

Teachers
	End of Term 4
	

	To review the feed-back regarding the advantages/disadvantages and impact of the implementation of the self-managing learning programme in Y7&8
	Principal

Y7&8 Teachers
	End of Term 1
	

	To implement the Cool Schools Peer Mediation programme 
	Principal

Teachers
	End of Term 1
	

	NAG 2  SELF REVIEW

	To review the school’s strategic plan in preparation of updating the school charter and strategic plan to address the requirements of National Standards and ERO recommendations.
	Principal, Board Chair, BOT
	End of Term 1
	

	To survey the school community regarding health education provisions at the school.
	Principal

Health Lead-Teacher
	End of Term 1
	

	Strategic Goal 4

To review and assess the implementation of the strategic, school-wide programme for sport.


	BOT Sport Cttee

Sports Administrator
	End of Term 3
	

	To review all school policies


	Legislation Committee
	End of Terms 1 - 4
	

	NAG 3  PERSONNEL

	To review all job descriptions, performance agreements, and individual employment agreements.
	Principal
	End of Term 1
	

	Strategic Goal 5

To review the structure of the teaching & learning programme to determine the appropriate level of integration and specialisation across the school.
	Principal

Staff
	End of Term 3
	

	To review all LAT and Police Vetting positions.
	Principal
	End of Term 1
	

	To modify the staff appraisal programme to ensure greater accountability and self-review by all staff.
	Principal
	End of Term 2
	

	To ensure that the staff appraisal process is robust and relevant to teachers, and informs decisions made in the classroom
	Principal

Senior Staff

Teachers
	
	

	To complete teacher/classroom observations regularly, and provide specific feed-back to all staff.
	Principal

Lead-Teachers
	End of Terms 1 - 4
	

	NAG 4  PROPERTY & FINANCE

	Redecorate the office foyer and entrance way – walls, doors, ceiling 
	Principal
	End of Term 3
	

	Installation of appropriate bilingual signage around the school
	Principal
	End of Term 1
	

	Redecorating the former Languages Room to provide a Religious Education area within the school
	Principal
	End of Term 1
	

	Construct a veranda at the Y0 class to provide shelter for the three classrooms.
	Principal

Property Cttee
	End of Term 2
	

	Install lighting on the exterior frontage of the homestead block to improve safety and security
	Principal
	End of Term 1
	

	Redecorate the senior-school pupil locker-rooms
	Principal
	End of Term 2
	

	Install the playland structure on the junior playground area
	Property Cttee

Principal
	End of Term 1
	

	Demolish the volley board wall
	Principal
	End of Term 1
	

	Laying of the Jubilee Pavers 
	Principal
	End of Term 2
	

	Install shelving in junior classrooms
	Principal
	End of Term 2
	

	Provide access/egress steps at N side of hall
	Principal
	End of Term 4
	

	Implement earth-quake proofing/strengthening in the homestead building
	Property Cttee

Principal
	End of Term 4
	

	Reroof hall-foyer
	End of Term 4
	End of Term 4
	

	NAG 5  HEALTH & SAFETY

	To review the school’s emergency, safety, and pandemic plans.
	Principal
	End of Term 1
	

	To ensure the monthly checks and annual inspection are completed to ensure that the school buildings have a current warrant of fitness.
	Principal
	End of Terms 1 - 4
	

	To investigate fully, budget appropriately, and prioritise, any earthquake-proofing requirements to ensure that the school buildings comply with any legislative requirements.  
	BOT

TSTB CEO & Property Chair
	End of Term 1
	

	NAG 6  LEGISLATION

	To engage with the school community on the delivery of Health Education in the school.
	Health Lead-Teacher
	End of Term 1
	

	To submit the 2012 school charter & associated documentation to the MOE by the due date
	Principal

BOT
	01 Feb 2012
	

	SPECIAL CHARACTER

	Strategic Goal 1

To incorporate te reo Māori me ona Tikanga into the Special Character of the school
	DRS

Principal
	End of Term 4
	

	To integrate te reo Maori into the school’s spiritual education programmes – chapel and religious education
	DRS

School Chaplain
	End of Term 4
	


STRATEGIC PLAN 2012 - 2014

MISSION:  To educate for excellence through academic, physical, cultural, and spiritual challenges in a caring and safe environment.

VISION:  A Hadlow pupil will be literate, self-managing, self-motivated, confident, respectful, and responsible.

	STRATEGIC FOCUS
	Goal 1

To identify, preserve & celebrate the values & special character of the school
	Goal 2

To develop & implement systems & programmes to improve pupil achievement, with emphasis on numeracy & literacy.
	Goal 3

To ensure all pupils are provided with a variety of opportunities to enable them to become self-motivated & self-managing learners.
	Goal 4

To develop, implement & review a school-wide programme for sport development.
	Goal 5

To ensure all staff maintain a high quality of teaching practice and build sound parent/teacher relationships

	2011 


	Acknowledging, reflecting and valuing all cultures of pupils in the school promoting biculturalism and multiculturalism.


	Review National Standards reporting

Review attainment card.

Identif of targets for National Standards.
	Embedding the NZ Curriculum principles in the school curriculum.

Investigate opportunities for staff to visit & observe at good-practice schools.
	Develop and implement a strategic programme for sport

Address recommendations from the review

Review and assess the strategic programme.
	Focus on positive pedagogical practice
Teaching as Inquiry

Incorporating the Teacher Criteria in the staff appraisal programme

Investigate opportunities for visits to other schools.

	2012 


	Embedding the Maori culture (te reo & te ao Māori) into the school curriculum and environment

te reo Māori action plan development
	Review National Standards testing & reporting
Review timetable for numeracy & literacy


	Pupil Engagement
Maintain the embedding of the NZ curriculum principles

Anti bullying programme implementation
	Review and assess the strategic programme and implement changes.
	Teacher self review to inform teaching; identifying best practice pedagogy for effective teaching & learning



	2013


	Developing ways to enact more fully the special character of the school via the vision attributes – evaluating the attribute progress
	Reporting review Assessment review

Implement changes from timetable review to ensure a relevant curriculum is being delivered
	Anti bullying programme embedded in the school culture

Investigate opportunities for pupil voice to inform all school decisions
	Consolidate a school wide approach to sport.

	Review electronic environment for teaching & learning.

Electronic Reporting

E-Portfolios

	2014


	Review the spiritual programme, chapel programme, and religious connections to special character.
	Community consultation re reporting and interview process, and feed-back re innovative programmes to improve pupil achievement.
	Educating for the future to ensure learners are self-managing & self-motivated.
	Sport survey to evaluate community satisfaction with strategic direction of sport at the school.
	

	
	Community Consultation 2014 to inform the strategic direction of the school


	Goal 1:  To identify, preserve, and celebrate the values and special character of the school.

	Focus


	Embedding te reo Māori and te ao Māori into the school’s special character
	Completed by / Comments

	Target

Present Situation


	To have the Māori language and culture as an integral part of the school’s special character and school culture, fully supported by all staff.

There is limited celebration of the Maori language and culture in the class and school, and variable support levels from teachers.  
	

	Action


	· incorporate the Māori language in the weekly chapel services in authentic contexts such as the saying of karakia and traditional prayers, the singing of waiata and hymns;

· integrating the symbolism of Māori spirituality into the school chapel services;

· incorporating the Māori language and symbols in special character occasions such as cultural activities, carol service and special church services;

· providing bilingual signage in the school;

· implementing an action plan to provide a school overview for te reo Māori, te reo kori, and te ao Māori; 

· develop and strengthen a relationship with Te Rangimarie marae;

· promote kappa haka at the school;

· incorporate a Māori component or perspective in inquiry learning, art, music, PE, and other curriculum areas;

· incorporate a teacher appraisal goal linked to the focus target with accountability expectations.
	

	Resources


	Professional development programme provided by Lakeview lead-teacher.

School lead-teachers

Web-based resources
	Budget:


	Goal 2:  To develop and implement systems and programmes to improve pupil achievement, with emphasis on literacy & numeracy.

	Focus


	Achievement judgements informing teaching & learning programmes in literacy and numeracy.
	Completed by / Comments

	Target

Present Situation


	Ensure National Standards assessment in relation to norms-based assessment data and the overall teacher judgement is consistent, valid and informs decisions regarding teaching and learning in numeracy and literacy.

Achievement data is not always utilised fully to inform teaching and learning programmes.
	

	Action


	· review all standardised assessment tools to determine which are the most valid and reliable, and appropriate for diagnostic and reporting purposes;

· determine the purpose for testing and usage of assessment tools;

· review and update the Assessment Procedures document to provide guidance for teachers;

· utilise literacy and numeracy lead-teachers as resource people for staff professional learning in assessment analysis;

· review the current school timetable structure to inform decisions regarding desired changes or improvements to maximise literacy and numeracy learning;

· review and determine the appropriate balance between integrated and specialist delivery to ensure literacy and numeracy learning is developed across the curriculum;

· analysis of the school entry assessment data to determine foundation literacy and numeracy trends and to identify solutions to the under-achievement levels currently;


	

	Resources


	Literacy and numeracy lead-teachers

Ministry of Education Publications
	Budget:

	Goal 3:  To ensure all pupils are provided with a variety of opportunities to enable them to become self-motivated and self-managing.

	Focus


	Pupil Engagement 
	Completed by / Comments

	Target

Present Situation


	To have all pupils actively engaged in their learning, facilitating and maximising their progress and achievement through self-motivation and self-management.

Variable levels of self-motivation and self-management evident in some classes where prescriptive, teacher-directed learning dominates.


	

	Action


	· promote the vision attributes as valid evaluative indicators of teaching and learning, and pastoral care programmes;

·  review the implementation of the NZ Curriculum principles into the school curriculum to ensure they are informing decisions regarding preferred pedagogical practices;

· incorporate reference to the NZ Curriculum principles in teacher –planning;

· implement changes to the Y7&8 flexible individual timetable programme (FIT) after analysis of feed-back to promote greater self-motivation and self-management;

· implement components of pupil directed learning and FIT into all year-group levels to encourage greater self-management of learning by the learners;

· implement the Cool Schools peer-mediation programme as an anti-bullying initiative to encourage self-management of behaviour;
	

	Resources


	Cool Schools Peer Mediation Professional Development

Best Evidence Synthesis Iteration (2009)

P D Opportunities to research/observe different approaches to teaching & learning
	Budget:

PD budget 


	Goal 4:  To develop, implement and review a school-wide strategic programme for sports development. 

	Focus


	Assess the strategic sport programme and implement changes to the current programme to address requirements.
	Completed by / Comments

	Target

Present Situation


	To have a strategic sports programme implemented so that all children have opportunities to participate and excel in sport.

That the sports programme is disjointed and there is a lack of a coordinated approach to sport.
	

	Action


	· to confirm the ninth draft of the sport strategy as the basis for sport organisation and development at the school;

· to implement and trial the recommendations;

· to review and evaluate the programme components at the end of each season and formulate any modifications and changes;

· to foster an enthusiasm to participate in the sports programme in the pupils, teachers, and parents;

· to review the physical education programme to ensure it aligns to the sport strategy and supports its intentions;

· to ensure there is a broad coverage of physical skills and games contained in the physical education programme;

· to encourage maximum involvement in major and minor codes at the school through code-sponsored programmes;

·  to be competitive at all levels of the different sport components.
	

	Resources


	Sports Administrator

KiwiSport Funding

Liaison with Sport Wairarapa
	Budget:
$18 000.00


	Goal 5:  To communicate pupil achievement effectively to parents

	Focus


	Teacher self-review to inform teaching practice.
	Completed by / Comments

	Target

Present Situation


	To have all teachers identifying best practice pedagogy to promote inclusive classrooms with effective teaching & learning programmes in operation.

Variable levels of authentic teacher self-review to evaluate the effectiveness of current pedagogical practice, and a reluctance to implement changes to create a more effective and relevant teaching & learning environment.
	

	Action


	· teachers review classroom programmes to determine whether they are effectively engaging their learners in authentic and relevant learning;

· engage in collaborative professional discussions regarding pedagogical practice as part of the teacher-appraisal process;

· promote a collaborative, inclusive, child-centred and supportive learning environment in all classrooms;

· utilise the NZTC teacher criteria (Professional Knowledge in Practice) as a check-list to assess current teaching & learning environments;

· modify current teaching approaches to address the needs of individuals and the development of the vision personal attributes;

· encourage authentic teacher-reflection on current practice;

· identify good-practice schools implementing innovative teaching practices for teacher-visits.
	

	Resources


	Professional Development Opportunities

School Visits

Educational Articles 
	Budget:
P D Budget


PAGE  
29

